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Introduction 

 

Research conducted with companies, students, and academics as part of work package 2 identified 15 

fundamental graduate attributes. Companies and students expressed that Business Schools were 

expected to deliver on the development of ethical professionals who are capable of solving problems 

in an informed and evidence-based way. Moreover, advanced and industry-specific business and 

technical know-how could be better developed on the job, especially with the current speed of 

technological advancements and the need for transformation towards a sustainable and digital world. 

To ensure students achieve the fifteen attributes, we developed six guidelines for the 

intended learning outcomes (ILOs) of business curricula. Within the project, we are aware that each 

of the partners educates its students within a different national regulatory framework and business 

context. These guidelines allow for the contextualization of ILOs to fit their own educational 

context. They can be applied when developing sets of ILOs for a programme as a whole at the 

Bachelor or Master level, to learning pathways, or to programme modules and business challenges. 

In the first section, the headings for each guideline are described. In the second section, the 

six guidelines are developed. For each guideline, an example is provided at the program level and the 

module or challenge level.  

 

Intended Learning Outcomes  

 

Defining Intended Learning Outcomes and Their Role 

Curriculum design must start with graduate profiles and competence-based ILOs that guide 

teaching, learning, and assessment, ensuring they are integrated for all students (Gallagher et al., 

2021). To understand their role in curriculum design, it is important to clarify what ILOs are and 

how they function. Intended Learning Outcomes (ILOs) describe what students are able to do when 

they have graduated from their study programme. At the course or module level, an ILO gives 

students a concrete understanding of what they can achieve after completion, provided they have 

actively participated. Furthermore, ILOs also indicate what will be done during the semester and 

how the outcomes and the quality of learning will be assessed. As Wunderlich (2016) defines, an 

ILO is a clear statement of what a learner is expected to achieve in terms of knowledge, skills, 

competences, and dispositions by the end of a learning process. This definition reflects the principles 

of the Bologna Process, which introduced learning outcomes as a cornerstone for transparency, 

comparability, and student-centred learning across Europe (Kennedy et al., 2007; European Higher 

Education Area [EHEA], 2018). The European Qualifications Framework (EQF) and the 

Qualifications Framework of the European Higher Education Area (QF-EHEA) further 

operationalize these principles by requiring that qualifications be described through learning 

outcomes (Cedefop, 2017). 

 

Embedding Graduate Attributes Through ILOs 

Graduate attributes related to internationalisation, sustainability, social innovation, and 

entrepreneurship often remain aspirational unless embedded in curriculum design. The IBE-ReGloMi 

guidelines for integrating these attributes into the core of a study programme ensure that associated 

ILOs are not only measurable but also meaningful. By making the attributes intrinsic to disciplinary 

content (Embedded), recognizing synergies (Interconnected), and emphasizing observable behaviours 
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(Action-oriented & measurable), the guidelines support the translation of institutional values into 

assessable learning experiences. Linking ILOs to real-world cases (Relevant to the business world) 

and grounding them in ethical and intercultural perspectives (Value-driven and Contextualization) 

ensures graduates develop the competences envisioned by European frameworks in support of 

green business transitions. In this way, ILOs serve as the bridge between strategic institutional 

intent, the curriculum, and the holistic development of graduates prepared for global challenges. 

 

Headings of the guidelines 

 

The graduate attributes point towards a shift in business needs from knowledge and skills primarily 

related to core business domains to the inclusion of transversal and person-related competences. 

This shift has implications for the intended learning outcomes (ILOs) at both the programme and 

module levels, requiring a curriculum that integrates these transversal competences alongside 

traditional business competencies to reach all students (Leask, 2015). The guidelines for ILOs of the 

15 IBE-ReGloMi attributes reflect this shift. They are referred to under six headings: embedded, 

interconnected, action-oriented and measurable, relevant to the business world, value-driven, and 

contextualized. These guidelines aim to create a comprehensive and cohesive learning experience. 

Table 1 offers short descriptions of these headings. The justification for the proposed guidelines are 

included in annex 1 and 2.  

 

Table 1 Headings of the Guidelines for Intended Learning Outcomes and their Short Description 

Heading of the guideline Short description 

Embedded Emphasizes full incorporation of the graduate attributes into the 

curriculum, making them an intrinsic part of disciplinary areas. 

Interconnected Emphasizes integration of the graduate attributes into the curriculum in a 

way that recognizes their relationships and synergies. 

Action-oriented & 

measurable 

Emphasizes observable and assessable behaviours in the ILOs, ensuring 

graduate attributes are appropriately assessed. 

Relevant to the business 

world 

Emphasizes the connection of ILOs to real-life business cases and 

professional settings. 

Value driven Emphasizes the values underpinning ILOs and their relevance in both 

professional and personal contexts. 

Contextualization Emphasizes different local and global contexts, perspectives, and 

their international and intercultural implications.  

Source: own elaboration 
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Guidelines for Developing Intended Learning Outcomes 

 

Embedded 

1. Guideline: Develop a set of ILOs with fully embedded attributes. This involves designing specific 

learning tasks and assessments aligned with these ILOs. The focus is on embedding these 

attributes within disciplinary areas, ensuring clear linkages across modules or business challenges, 

rather than creating separate courses for each attribute. 

 

Examples  

On completion of the programme a graduate is able to cultivate and manage internal and external 

relationships with culturally diverse stakeholders in a responsible manner to achieve (mutual) business goals. 

(Source: Reeb- Grueber, S. & van Gulik, P., 2023). 

 

On completion of this module/ business challenge a student is able to recognise global issues and discuss their 

implications for international business. (Source: University of Adelaide, 2018)  

 

Interconnected 

2. Guideline: Within a set of ILOs, recognize the interconnectedness between the dimensions and 

the associated attributes and design ILOs that integrate attributes from multiple dimensions when 

applicable. 

 

Examples 

On completion of the programme a graduate is able to integrate international management and innovation 

issues, as well as industry and economy related competences for understanding changing global organizations. 

(Universitat Cattolica, 2022) 

 

On completion of this module or business challenge a student is able to evaluate international competitive 

strategies in multicultural environments, design alternative organizational forms for multinational firms, and 

identify appropriate forms of market entry. Emphasis will be given to comprehend the complexity of the 

environment, such as sustainability-thinking and volatile digital transformations. (LUISS, 2022). 

 

Action-oriented and measurable  

3. Guideline: Use action-oriented verbs that convey observable and assessable behaviours, 

emphasizing what graduates will be able to do. This allows for straightforward and consistent 

evaluation of students' performance.  

 

Examples 

On completion of the programme a graduate is able to demonstrate different behavioural responses (verbal and 

non-verbal) appropriate for a specific socio-cultural business context 

or intercultural relationship. (Adapted from Gregersen-Hermans, 2021, p.58) 

 

On completion of this module or business challenge a student is able to work in a group in a professional and 

multicultural context. (Kedge Business School, 2022)  
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Relevant to the business world 

4. Guideline: Relate each set of ILOs to real-life business cases and situations, emphasizing the 

practical implications of the dimensions and the associated attributes in professional settings. 

 

Examples 

On completion of the programme a graduate is able to apply critical thinking skills to analyse and solve 

complex international business cases whilst demonstrating openness to diverse perspectives and the social, 

economic, and environmental impact on local national and global level. (Source: Authors). 

 

On completion of this module/ challenge an International Business MA student is able to explain the 

principles of international financial and management accounting as well as green (vs. non-green) investments, 

financings, and reporting. Applying relevant analytical tools, the student demonstrates an understanding of 

contemporary sustainability and environmental governance topics. (Adapted from TH Koln, 2023) 

 

Value-driven 

5. Guideline:  Clarify and explain the values underpinning each set of ILOs, such as ethical decision-

making, intercultural understanding, and sustainability, ensuring students understand why these 

values are relevant and important in both professional and personal contexts. 

 

Examples  

On completion of the programme, a graduate is able to identify and assess the values of a company, evaluate 

their alignment with personal and professional values, and advocate for sustainable business practices. (Source: 

Authors) 

 

On completion of this module, a student can demonstrate argumentation skills in global corporate responsibility 

debates and apply critical analysis and ethical principles to workplace problems, influencing sustainable business 

practices. (Adapted from University of Adelaide, 2024)  

 

Contextualization 

6. Guideline:  Consider the different local and global contexts and perspectives and its international 

and intercultural implications for each set of ILOs. 

 

Examples 

On completion of the program, a graduate is  able to analyse and address business challenges by integrating 

diverse local and global perspectives, demonstrating an understanding of international and intercultural contexts 

and their implications for sustainable business practices. (Source authors, based on Lourenço (2018). 

 

On completion of this module or business challenge, a student is able to analyse business challenges by 

considering both local and global perspectives, and propose feasible, ethical, and sustainable solutions in 

international and intercultural contexts. (Source: Authors)  

 

Together, these guidelines may function as a checklist for developing the ILOs that integrate the 15 

graduate attributes into a business curriculum. In work package 3, the project explores which 

principles for teaching and learning best facilitate students’ achievement of these ILOs. Examples are 

provided for both the formal and informal curriculum, as well as for assessment.  
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Annex 1: Iterations 

Feedback has been solicited in three iterations according to the project methodology as displayed 

in table 2. 

 

Table 2 Iterations of the Guidelines for the Intended Learning Outcomes 

Iterations  Outcome of the iteration Feedback provider 

Development of the 

draft guidelines  

7 draft guidelines (holistic and integrated; 

alignment with the identified proficiencies and 

attributes; interconnectedness; action-

orientated and measurable, relevant to the 

business world; lifelong learning; value driven. 

WP 2 team  

Iteration 1: Review of 

the first draft  

Clarified descriptions and inclusion of examples Partners 

Iteration 2: Academic 

validation 

Reduced to 6 revised guidelines (embedded, 

interconnected; action-oriented and measurable; 

connected to the business world; value driven; 

contextualization. 

 Six focus groups at 

each partner with 

academic teams (4-

6 participants) and 

associated partners 

Iteration 3: Final 

review  

Clarifications on key concepts and terminology, 

Review and improvement of examples 

Partners 

 

 

Annex 2 Connection with Module 4 of the CPD programme WP4 

 

The guidelines for intended learning outcomes are aligned to the format for intended learning 

outcomes in module 4 of the continuing professional development programme that has been 

developed as part of work package 4 of the IBE-ReGloMi project. The example in table 3 is used to 

illustrate how to contextualise an intended learning outcome.  

 

Table 3 Example of a well-phrased ILO 

What On completion of this module the students are able to analyse business challenges 

and propose feasible, ethical, and sustainable solutions in international and 

intercultural contexts  

By means 

of 

… by considering both local and global perspectives 

What for … to later design strategic solutions for complex challenges in international and 

intercultural business environments that are both economically viable and socially 

and environmentally responsible. 

(adapted from Faget, Halwas, Gregersen-Hermans 2024: 91) 

  

  

 
1 Faget, M., Halwas, S., Gregersen-Hermans (2024): Guidelines for the development of Intended Learning 
Outcomes. 
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