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About this Manual 

 

Introduction 

Welcome to the IBE-ReGloMi Continuing Professional Development Programme (CPD), 

designed to empower educators in innovating business education with sustainability, 

internationalisation, and ethics at the forefront. This manual serves as a practical guide for trainers 

delivering the six IBE-ReGloMi modules across diverse educational contexts. It supports the 

integration of student centred educational strategies into university curricula, ensuring alignment 

with global industry needs and societal expectations. 

 

Purpose of the Manual 

The manual aims to: 

• Provide trainers with a structured approach to delivering interactive, impactful training 

sessions. 

• Ensure consistency in module delivery across partner universities while allowing adaptation to 

local contexts. 

• Highlight essential learning outcomes, methodologies, and evaluation processes. 

 

This document combines theoretical frameworks with practical instructions, offering a step-by-step 

guide to delivering the modules effectively. It also includes resources for tracking participation, 

assessing impact, and facilitating continuous improvement. 

 

Structure of the Manual 

The manual includes four parts: 

1. Introduction: Context and goals of the IBE-ReGloMi project. 

2. Module Descriptions: Detailed summaries and intended learning outcomes (ILOs). 

3. Instructions for Trainers: Practical steps for delivering modules. 

4. Appendices: Supporting materials, including templates for invitations, attendance sheets, and 

evaluation forms. 

 

By following this manual, trainers will not only facilitate impactful training sessions but also 

contribute to a global effort for innovating business education for a sustainable future. 

 

Overview of the Modules  
The IBE-ReGloMi CPD programme consists of six 60-minute modules, complemented by an 

introduction to the project and its outcomes, as well as pre- and post-surveys. Grounded in 

theories of adult learning, continuing professional development, and transformative education, the 

programme addresses the growing need for context-sensitive, values-driven approaches to academic 

development in business education. Its primary aim is to foster dialogue and reflection through a 

team-based approach to CPD. This approach ensures that learning can be more effectively 

transferred to programme-level innovation. The intended learning outcomes of the six modules have 

been carefully aligned and are described below. 
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Module 1: Dialogue and Alignment with Businesses 

Learn to foster partnerships with businesses, aligning educational goals with real-world requirements 

to enrich student learning experiences. 

• ILO 1: Reflect on and articulate the skills and abilities students acquire through academia-

business collaborations. 

• ILO 2: Identify collaborative learning opportunities that foster relationships benefiting both 

academia and the business community. 

 

Module 2: Students as Partners in Education  

Explore strategies for incorporating student input into curriculum design and teaching 

practices, promoting a participatory learning environment. 

• ILO 1: Explain how student involvement in educational decision-making enhances the learning 

experience. 

• ILO 2: Identify effective methods for integrating student input into curriculum development 

and teaching practices 

• ILO 3: Reflect on current teaching practices and adapt practices involving students as partners 

in the learning process. 

 

Module 3: Engaging Academic Staff in Curriculum Innovation 

Reflect on the IBE-ReGloMi attributes, connecting them to traditional business domains, and foster 

innovative pedagogical approaches. 

• ILO 1: Explain the relevance for and connection between the traditional business domains and 

IBE-ReGloMi dimensions and attributes model. 

• ILO 2: Develop innovative ideas for embedding IBE-ReGloMi attributes in teaching and 

learning, particularly linked to soft skills. 

• ILO 3: Reflect on your own views and values pertaining to the IBE ReGloMI attributes within 

the international business domain(s) and how this influences what and how you teach or 

coach students.  

 

Module 4: Designing Innovative Business Education 

Develop intended learning outcomes based on IBE-ReGloMi graduate attributes and select effective 

teaching methods to achieve them. 

• ILO 1: write intended learning outcomes derived from IBE-ReGloMi graduate attributes 

• ILO 2: select target-oriented effective teaching and learning methods and explain their 

decision 

 

Module 5: Course Design—Internationalisation, Ethics, Responsibility, and Accreditation 

Incorporate multidimensional internationalisation and social responsibility into course design, 

ensuring alignment with accreditation standards. 

• ILO 1: Explain the multidimensional nature of an international course and apply practical 

recommendations for course design and delivery. 

• ILO 2: Explain the importance of Ethics and Social Responsibility in course design and delivery. 
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• ILO 3: Explain how international accreditation agencies assess these aspects and how to 

incorporate them in accreditation procedures 

 

Module 6: Contextualising Modules to Local and Disciplinary Contexts 

Adapt the IBE-ReGloMi modules to local educational settings, maximizing the impact of innovative 

teaching methods. 

• ILO 1: Explain the linkages between the outcomes of the IBREGLOMI project and their own 

teaching contexts, demonstrating a comprehensive understanding of key concepts and the 

holistic approach promoted by the project. 

• ILO 2: Identify opportunities for applying innovative teaching methods in their own contexts 

to maximize the impact of business alignment, student partnership, and innovative educational 

design. 
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Introduction to IBE-ReGloMi project and Outcomes 

 

Rationale and overarching goal 

The Erasmus+ project Innovating Business Education for Responsible Global Minds (IBE-RegloMi) 

addresses the need for graduates who can contribute to innovative solutions required to transform 

business strategies and operations towards sustainability across international and intercultural 

contexts. The project identified a lack of systematic alignment between business and student needs, 

anchored in local, national, and global economic, environmental, and social contexts. Furthermore, 

competencies related to ethics, responsibility, and sustainability (ERS), as well as international, 

intercultural, and global dimensions (IIG), and social innovation and entrepreneurship, were often 

still considered optional elements or add-ons to core business disciplines. Further, these 

competencies, when included, were delivered by separate specialized academic teams, distinct from 

the core business disciplines. As a result, student learning risked being disjointed, making it 

challenging to interpret real-life cases and challenges from a holistic perspective, with a risk of 

limited transfer of their learning to future employment. Moreover, lecturers expressed the need for 

practical knowledge on how to incorporate these dimensions into their curriculum. Therefore, the 

project’s overarching goal was to innovate higher business curricula, reaching all students, and 

supporting their development as young professionals with a global mindset, who are able to make 

responsible business decisions based on societal and ecological grounds and contribute to the 

United Nations Sustainable Development Goals (SDGs). 

 

Graduate attributes 

The project decided to use the construct of graduate attributes because they offer a holistic, 

mission-aligned framework that integrates knowledge, values, and dispositions essential for 

navigating complex global challenges. They refer to the personal quality and traits  that shapes how a 

person approaches complex tasks and interacts with others. Their mission- and value-driven nature 

distinguishes them from competences and skills. Competences are understood as integrated 

combinations of knowledge, skills, and attitudes that enable effective performance in specific 

contexts (European Commission, 2018; Council of the European Union, 2025). Skills are generally 

defined as the ability to carry out processes and use knowledge to achieve results, encompassing 

practical, task-specific competencies (European Commission, 2018). Unlike competences and skills, 

which may be comprehensive yet tied to specific contexts, graduate attributes articulate broader 

educational purposes (ethical reasoning, critical thinking, adaptability) that shape graduates’ identities 

across local, regional, and global contexts and support their citizenship and career capabilities (Hill 

et al., 2025; Barrie, 2007). This broader orientation positions attributes as a conceptual bridge 

between academic learning and real-world application, guiding curriculum design that embeds 

sustainability, ethics, and adaptability rather than treating them as add-ons (Hill et al., 2025). 

Moreover, as Barrie (2007) shows, graduate attributes are not a checklist but complex, socially 

meaningful outcomes that demand curriculum reform and pedagogical alignment. Recognizing the 

variation in academics’ conceptions of attributes, Barrie argues for treating them as a transformative 

opportunity, where higher education intentionally cultivates lifelong learning and ethical reasoning 
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through integrated design and assessment, rather than simply enumerating generic skills (Barrie, 

2007). 

Taken together, these perspectives justify a strategic focus on graduate attributes: they 

provide a shared, institution-level compass for curriculum coherence and a pragmatic mechanism for 

embedding dispositions and values that graduates need to lead responsibly in volatile, 

sustainability-driven contexts (Hill et al., 2025; Barrie, 2007). Importantly, this focus also resonates 

with employer priorities: the World Economic Forum reports that companies increasingly seek 

graduates who combine adaptability, ethical judgment, analytical thinking, technological literacy, and 

lifelong learning, qualities central to graduate attributes, as essential for navigating digital and green 

transformations (World Economic Forum, 2025). Focusing on graduate attributes ensured that the 

project outcomes align with both educational goals and employer expectations. 

 

Partners 

The project included five higher education institutions and one global business and management 

accreditation organization: Zuyd University of Applied Sciences (NL), Kedge Business School (FR), 

Kozminski University (PL), TH Cologne (DE), Babes-Bolyai University (RO), and EFMD Global (BE). 

Associated partners to the project included the European Association for International Education 

(EAIE), ACA Academic Cooperation Association, World Council for Intercultural and Global 

Competence (WCIGC), and La Sabana University in Colombia. All university partners closely 

worked with local business partners, students, and lecturers, 

 

Project outcomes 

 The project partners first focused on the future-oriented graduate attributes that businesses need 

to transition to more sustainable ways of operating (work package 2). Second, they explored how 

these attributes could be embedded into study programmes or course / modules ( work package 3). 

The work packages 2 and 3 delivered the following main outcomes, resulting from research with 

local businesses and student groups at each of the five partner institutions and the EFMD  in this 

project: 

• Fifteen future-oriented graduate attributes that together constitute the profile of a graduate 

with a responsible global mind. 

• A model that categorizes these 15 attributes into four dimensions. 

• A set of six guidelines for developing intended learning outcomes to include the graduate 

attributes within a program or course module. 

• Five key principles for innovative curriculum design, delivery, and assessment. 

• Eleven good practice  examples good practice examples of innovative pedagogical approaches. 

Detailed reports on the work package results are described in handouts G for this training. 

 

The CPD programme  

These results formed the input for the CPD programme, which provides an opportunity for 

discussion among lecturers to reflect on the needs of businesses and students and how these can be 

addressed in their programmes of course modules.  
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Purpose: The CPD programme equips educators with strategies for engaging businesses and 

students in curriculum development, aligning educational content with industry needs, and 

integrating student input into teaching methods. 

 

Training Methodology: Using an interactive approach, the programme combines lectures, group 

discussions, case studies, and workshops with hands-on exercises based on real-world examples. 

The training design aims to stimulate a dialogue and reflection within academic teams responsible for 

study programmes or course/modules. This team training approach ensures that alignment of 

pedagogy among the team members and implementation of the insights and learning achieved in the 

training. 

 

Delivering the Training 

Effective delivery of the IBE-ReGloMi modules requires preparation, adaptability, and a focus on 

participant engagement. Trainers should familiarize themselves with module content, learning 

outcomes, and recommended methodologies outlined in this manual. 

 

Key considerations include: 

1. Preparation: 

a. Review the module descriptions and instructional guidelines in advance. 

b. Customize examples and case studies to reflect local and institutional contexts. 

c. Prepare all necessary materials, including pre-training surveys, attendance sheets, and 

evaluation forms. 

 

2. Interactive Engagement: 

a. Use diverse teaching methods such as group discussions, case studies, and reflective 

exercises. 

b. Foster a collaborative environment by encouraging active participation and peer learning. 

c. Track participation using the attendance templates provided. 

 

3. Timing and Flow: 

a. Follow the recommended timelines for each activity while being flexible to participant 

needs. 

b. Clearly communicate session objectives and keep participants informed about the 

structure and flow of the training. 

 

Tracking Participation and Evaluation 

Participation and feedback are critical to assessing the effectiveness of the CPD. Trainers must: 

• Track Attendance: 

o Use the provided attendance sheet to record participant presence. This sheet must be 

submitted to the program coordinator after each session.  
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• Conduct  Course Evaluations: 

o Distribute and collect evaluation forms at the end of each module. Feedback will inform 

adjustments to future sessions and help assess learning outcomes. 

o Immediately after the delivery of the module, reflect with your co-facilitator on the 

following questions: 

▪ What went well? 

▪ What needs to be changed?  

▪ What surprised you most during the training? Did you receive expected feedback from 

the participants) 

o Encourage participants to share key takeaways and practical applications of the training 

during the wrap-up. 

 

Participant Invitations 

A formal invitation template is included in the appendices. Trainers should use this template to 

ensure consistent communication with participants. Invitations must include: 

• Training objectives. 

• Module schedule. 

• Expectations for participation and pre-training preparation by completing the survey 

By adhering to these guidelines, trainers will ensure the IBE-ReGloMi modules are delivered 

effectively, fostering meaningful learning experiences that resonate with educators and students 

alike. 

 

Impact assessment  

To assess the coherence of the CPD programme and participant progression on the ILOs a  pre- 

and post-survey is administered. The pre-survey consists of  three parts 

• In Part 1 participants  are asked to rate the 15 graduate attributes identified within the IBE-

ReGloMi project on their importance for graduates entering a labour market characterized 

by the need for green, social, and digital transitions of companies. 

• In Part 2 participants rate themself on 15 can-do statements. These statements reflect the 

intended learning outcomes of the CPD programme. 

• Part 3 regards five questions about the participant’s personal profile and one open-ended 

question. 

The post-survey consists of three parts as well. Part 1 and 2 are similar to the questions in the 

pre-survey. Part 3 includes questions about your experiences with the training programme. 

 

Initial community of practice 

At the end of the CPD, refer participants to the IBE-ReGloMi LinkedIn page. This page connects 

them with other participants and global networks such as the   European School of Sustainability 

Science and Research – ESSSR and the Impact Network for Regenerative Futures – Advancing 

Sustainability Education.  

  

https://esssr.eu/
https://esssr.eu/
https://advancingesd.com/in4rf/
https://advancingesd.com/in4rf/
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Module Descriptions 

 

Module 1: Dialogue and Alignment with Businesses 

 

Lead partner institution: Babeș-Bolyai University 

Authors: Smaranda Cosma and Cristina Fleseriu 

 

This module explores methods for involving businesses in curriculum design and teaching practices. 

It emphasizes the value of businesses as active participants in education. 

 

Summary of the module   

The module facilitates lecturers in business programs to effectively engage with industry partners, 

ensuring a constructive relationship between academia and the business sector. Through interactive 

activities, educators enhance their engagement skills by stimulating dialogues with industry 

representatives, learning to extract meaningful information for aligning educational goals. The module 

sharpens curriculum integration proficiency by guiding lecturers in analysing industry feedback and 

adjusting course content to align with current trends. Additionally, it fosters partnership 

development competence by providing strategies for identifying and creating collaborative learning 

opportunities, bridging the gap between academia and industry, and enriching students' educational 

experiences with real-world insights. 

 

Rationale / purpose of the module  

The module is designed to equip educators in business programs with the skills and knowledge 

needed to effectively engage and align with businesses in the educational process. By fostering a 

dynamic dialogue between academia and industry, the module aims to enhance curriculum 

relevance, facilitate real-world learning experiences, and cultivate mutually beneficial partnerships 

that enrich the educational journey for students while addressing the evolving needs of the 

business sector. 

 

Stakeholders 

The target audience comprises lecturers in business programs within higher education institutions. 

These educators are pivotal in shaping the learning experiences of students pursuing business 

degrees in all fields, including Ethics, Responsibility and Sustainability (ERS) and International 

Intercultural and Global (IIG) dimensions. The module caters to their professional development 

needs, offering insights and practical strategies for effectively involving businesses in the educational 

process. It is tailored for individuals seeking to enhance the relevance of their curriculum, establish 

meaningful connections with industry partners, and provide students with a comprehensive and 

industry-aligned educational experience. The audience includes those committed to advancing their 

teaching methodologies and fostering stronger collaborations between academia and the business 

sector. 
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Intended learning outcomes   

ILO 1: Reflect on and articulate the skills and abilities students acquire through academia-

business collaborations.  

ILO 2: Identify collaborative learning opportunities that foster relationships benefiting both 

academia and the business community.  

  

The module is designed for a duration of 60 minutes. For a more in-depth discussion a timeframe of 

75 to 90 minutes is recommended. The extended version could allow for mapping opportunities for 

collaboration with business against participants’ current curriculum and define one or two follow-up 

actions.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
 

 

Title of the module: Dialogue and Alignment with Businesses 

Name of the 

activity 

 

Time  Purpose 

 

What do you want to achieve? 

Procedure 

 

Describe the steps of the activity 

Response 

 

Which response do you expect 

from participants? 

ILO 

To which 

ILO does 

the activity 

contribute? 

Key Activities: 

• Activity 1 functions as an icebreaker. Participants will discuss why collaboration with business matters and how business involvement can 

enhance the quality of the curriculum and its real-world relevance. 

• Activity 2 will engage participants in sharing ideas, opportunities and approaches to collaboration with business as part of the formal 

curriculum. 

 

Supporting materials to be distributed in advance as preparatory materials. 

• General project information introducing IBE-RegloMi (explainer video).  

• Project results from WP 2 and WP3: The IBE-ReGloMi attributes, the model and profiles; the innovative pedagogical approaches and examples. 

• Any other materials: instructor manual  

Welcome and 

introduction 
5 min 

Participants understand the 

purpose and what to expect 

from this module.  

1. Introduction of this specific module Interest, motivation   

Activity 1: 

The Business-

Education 

Connection 

15 min 

Emphasize the importance of 

business collaboration in 

education and explore what 

abilities and skills acquire the 

students from this collaboration 

1. Introduction (3 minutes): Provide an 

overview of the importance of aligning 

education with industry needs. 

2. Group discussion (10 minutes): 

Participants share their perspectives, 

experiences, and insights on the 

abilities and skills that students acquire 

Participants are expected to 

articulate the value of 

business collaboration in 

education, highlighting its 

impact from different 

perspectives 

ILO 1 
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from the collaboration between the 

faculty and the business using the  

3. Discussion (2 minutes): Draw the 

conclusions while presenting the slide 

that highlights the benefits of 

collaboration with businesses. 

Activity 2: 

Strategic 

Engagement with 

Businesses 

  

35 min 

Help participants to effectively 

engage local businesses, fostering 

meaningful partnerships that 

enhance educational experiences 

and align academic objectives 

with industry needs 

1. Briefing (2 minutes): Create the teams 

and explain the task. 

2. Brainstorming (17 minutes): 

Participants divided in groups should 

brainstorm ideas for engaging with 

businesses. 

3. Presentations and Discussions (15 

minutes): Group presents their ideas 

followed by brief discussion. 

Participants should engage in 

discussions, contribute with 

diverse ideas for involving 

businesses in education, and 

demonstrate an 

understanding of the benefits 

associated with such 

collaborations. 

ILO 2 

Conclusion 

and gathering 

feedback 

5 min 
Highlight take-aways and follow-

up actions  

Conclude the module, thank 

participants for their engagement  

Participants share key take-

aways for them and how 

they will use these in their 

training  
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Module 2: Students as Partners in Education 

 

Lead partner institution: Kozminski University 

Authors: Dominika Wojtowicz and Svetlana Gudkova 

 

This module explores methods for involving students in curriculum design and teaching practices. It 

emphasizes the value of students as active participants in shaping their educational journey. 

 

Summary of the module   

This module delves into the transformative practice of engaging students as active partners in education. 

Over a 60-minute interactive session, lecturers are introduced to the concept of student partnership in 

learning, a collaborative approach that values students' contributions in curriculum design, teaching 

methodologies, and assessment. The module covers practical strategies to empower students, making 

them co-creators of their educational carrier path. Participants will explore case studies, engage in 

reflective discussions, and participate in activities that demonstrate how student involvement enhances 

the learning experience. By the end of the module, lecturers will have a comprehensive understanding of 

the benefits of student partnership and be equipped with tools to implement this approach effectively in 

their own teaching environments. 

 

Rationale / purpose of the module  

The purpose of this module is to engage students as active participants in an inclusive and participatory 

educational environment, aligning with modern pedagogical standards. It aims to develop the 15 IBE-

RegloMi competencies through curricula that emphasize critical thinking, problem-solving, and real-world 

relevance. Additionally, the module fosters interdisciplinary thinking and collaboration, equipping students 

to thrive in a diverse and interconnected world 

 

Stakeholders 

The module is designed for lecturers, curriculum developers, and academic teaching within business 

programs. It targets those who are actively involved in shaping educational content and methods, and who 

recognize the value of incorporating internationalization, ERS, social innovation and social entrepreneurship 

dimensions in a collaborative manner with students. 

 

Intended learning outcomes   

ILO 1: Explain how student involvement in educational decision-making enhances the learning 

experience. 

ILO 2: Identify effective methods for integrating student input into curriculum development and 

teaching practices. 

ILO 3: Reflect on current teaching practices and adapt practices involving students as partners in the 

learning process. 

 

The module is designed for a duration of 60 minutes. 



 

 

 

Title of the module: Students as Partners in Education 

Name of the 

activity 

 

Time  Purpose 

 

What do you want to achieve? 

Procedure 

 

Describe the steps of the activity 

Response 

 

Which response do you expect 

from participants? 

ILO 

To which ILO 

does the 

activity 

contribute? 

Key Activities: 

• Activity 1 will focus on discussing different approaches to active involvement of the students into the learning process focusing on four areas: 

teaching methods, feedback/assessment methods, inspirations for students and continues improvement of the courses. 

Participants will also explore benefits for students and faculty, as well as a need for providing necessary support to the students to harness their 

potential as partners in education. 

• Activity 2 will guide participants to reflect on methods that can be applied in their own classes. They will be asked to provide specific 

examples of how these selected methods could be implemented in their teaching practices. 

 

Supporting materials to be distributed in advance as preparatory materials. 

• Project results from WP 2 and WP3: The IBE-ReGloMi attributes, the model and profiles; the innovative pedagogical approaches and 

examples. 

• Any other materials: instructor manual (see appendix B) 

Welcome and 

introduction  
5 min 

This activity aims to establish 

the context for the module, 

fostering an understanding of 

the critical role students can 

play as partners in the 

educational process. It is 

intended to create a 

foundational awareness among 

participants about the 

1. The facilitator begins by outlining the 

context of the project, rationale, 

importance, and the objective of the 

module and introduce the concept of 

student partnerships in education. The 

facilitator explains how student 

partnerships can transform the 

learning experience - an interactive 

presentation is given, highlighting key 

Participants should gain a 

clear understanding of the 

module's goals and the 

concept of student 

partnerships. ILO 1 
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importance and benefits of 

student-teacher collaboration in 

enhancing learning outcomes. 

aspects of student-teacher 

collaboration and its impact on 

learning outcomes (5 min). 

  

Activity 1: 

interactive 

discussion  

20 min This activity aims to establish 

the context for the module, 

fostering an understanding of 

the critical role students can 

play as partners in the 

educational process. It is 

intended to create a 

foundational awareness among 

participants about the 

importance and benefits of 

student-teacher collaboration in 

enhancing learning outcomes. 

Interactive discussion around the 

question: "What are the benefits of 

perceiving students as partners in 

the educational process?" This 

question will serve as a starting point for 

exploring the advantages of student 

engagement and involvement in shaping 

their educational experience. Participants 

will be encouraged to share their 

perspectives and experiences, creating a 

collaborative and reflective environment. 

Facilitators should guide the discussion by 

posing questions related to the benefits 

for students, faculty, and institutions. 

After approximately 10  minutes, 

facilitators should summarize the key 

points of discussion and review the 

following (slides #6 and #7 ). Next 

facilitators should discuss the good 

practices within four areas teaching 

methods, feedback and assessment 

methods, providing inspiration and 

Participants should reflect on 

good practices from others 

and get inspired by diverse 

and practical strategies for 

student engagement. 

ILO 1, ILO 

2 
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continues improvement of the courses 

presented in the slides (#8 - #14) - 10 

min. 

Activity 2: 

Workshop 

25 min The objective here is to 

encourage creative thinking and 

ideation among educators. 

Participants are expected to 

collaboratively brainstorm 

within four areas: teaching 

methods, feedback and 

assessment methods, providing 

inspiration and continues 

improvement of the current 

courses connected to the IBE-

ReGloMi attributes and 

translated to implementation 

teaching practices at own 

institution. 

Workshop focuses on critical reflection 

and exploring practical ways for 

integrating students into the learning 

process. It will comprise of the following 

steps:  

1. The facilitator sets the stage for the 

brainstorming session, explaining its 

goals and format and presents the 

template (2 min). 

2. Participants brainstorm noting down 

their ideas for innovative student 

engagement strategies (8 min). 

3.  Discuss and note potential attributes 

(see the Model of the Graduate 

Profile), which can be developed 

using identified methods. (7-8 min) 

4. Discuss and note potential 

applicability of the identified methods 

for the courses conducted by the 

participants giving specific examples 

of how selected methods could be 

implemented in their teaching 

practices. (7-8 min) 

Participants should come up 

with diverse and practical 

strategies for student 

engagement within four 

areas: teaching methods, 

feedback and assessment 

methods, providing 

inspiration and continues 

improvement of the current 

courses, identify the 

attributes, which can be 

developed using these 

methods, and reflect on 

their applicability. 

ILO 2, ILO 

3 
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Conclusion and 

gathering 

feedback 

10 min 

The concluding segment is 

designed to consolidate the 

learning from the module and 

reflect on its application. It aims 

to gather feedback for 

continuous improvement of the 

module and reinforce the 

importance of integrating 

student partnerships in 

educational practices. 

1. The facilitator summarizes the key 

learnings from the module and how 

they can be applied in teaching 

practices (4 min). 

2. Participants are invited to share their 

key takeaways and potential 

implementation strategies (4 min). 

3. The facilitator encourages 

participants to complete a post-

module survey to gather feedback for 

module improvement (1 min). 

4. The facilitator thanks participants for 

their engagement and ask them to 

complete the post-survey (1 min). 

Participants should be able 

to articulate what they have 

learned and how they plan 

to apply it. Feedback 

collected will be used for 

module improvement. 

ILO 1, ILO 

2, ILO 3 
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Module 3: Engaging Academic Staff in Curriculum Innovation 

 

Lead partner institution: IBSM Zuyd University 

Authors: Manon Niesten, Moniek Compaan-Hurkens, Jeanine Gregersen-Hermans and  Gaby 

Gijsberts 

 

This module explores how to engage academic peers in a dialogue and reflection about the shift in 

employer needs towards transversal competence as expressed by the IBE-ReGloMi graduate 

attributes en the need to embed the graduate attributes into the core of the business programmes, 

connected to the disciplinary content. It addresses the need for lecturers to be aware of their own 

positionality regarding global challenges and the UN SDGs, as well as the implications for their 

teaching and for coaching students. 

 

Summary of the module   

The module is meant as a starting point for discussion within the teams of professors / 

lecturers at each of the partner universities, with a view to enhance their awareness of the 

need of businesses and students for the IBE-ReGloMi attributes, and how this need impacts 

curriculum design and delivery. The 60-minute module includes two activities that engage the 

participants with the graduates profiles developed within the IBE-ReGloMi project. The 

activities provide some initial support for participants to connect the set of skills and 

competences identified in the project to their own disciplinary business domain. They will 

reflect on what a focus on these competences and skills implies for their pedagogical 

approaches to teaching and learning. They will explore how their own positionality influences 

how and what they prioritize in their teaching.  

 

Rationale / purpose of the module  

To address companies’ needs for graduates capable of driving business transformation toward 

the UN Sustainable Development Goals, lecturers must engage with the graduate attributes 

identified by the IBE-ReGloMi project and embed them into curriculum design. This involves 

rethinking what they teach (content with ethical, sustainable, and digital relevance) and how 

they teach it (pedagogies that foster critical thinking, reflexivity, and adaptability). It also 

requires building inclusive, dialogic relationships with students and aligning assessment 

practices to evaluate attributes such as ethical decision-making, critical thinking, and global 

awareness. To enable this educational innovation, lecturers themselves must embrace 

transformation toward more sustainable and global mindsets. Gregersen-Hermans (2021) 

argues that integrating international  and sustainable dimensions in the curriculum will be 

more effective  when lecturers themselves shift their perspectives, reflect critically on their 

own positionality and values, to authentically model sustainable, intercultural, and global 

attributes in curriculum and pedagogy. This mindset shift is fundamental for aligning teaching 

practice with the complex demands of sustainable and internationalized education.  
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Embedding graduate attributes thus transforms lectures, tutorials, project supervision, and 

assessment modes to meet educational objectives and corporate demands, while preparing 

graduates—and educators—for sustainable and digital transitions.  
 

Target audience   

Lecturers in business programmes and teams of professors/lecturers within business 

programmes. These lecturers provide business education for students, for whom Ethics, 

Responsibility and Sustainability (ERS) and International Intercultural and Global (IIG) 

dimensions have to become integral parts of their job profile and competency and skills sets. 

 

Intended learning outcomes   

 After this module, participants are able to: 

• ILO 1: Explain the relevance for and connection between the traditional business 

domains and IBE-ReGloMi dimensions and attributes model. 

• ILO 2: Develop innovative ideas for embedding IBE-ReGloMi attributes in teaching and 

learning, particularly linked to soft skills. 

• ILO 3: Reflect on your own views and values pertaining to the IBE-

ReGloMi attributes within the international business domain(s) and how this influences 

what and how you teach or coach students.  

 

The module is designed for a duration of 60 minutes.  

.
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Title of the module: Engaging academic staff in curriculum innovation 

Name of the 

activity 

 

Time  Purpose 

 

What do you want to achieve? 

Procedure 

 

Describe the steps of the activity 

Response 

 

Which response do you expect 

from participants? 

ILO 

To which 

ILO does 

the activity 

contribute? 

 Key Activities: 

• Activity 1: Connection to Business Discipline: Participants discuss the relevance of IBE-ReGloMi attributes to their own business 

disciplines 

• Activity 2: Reflect on Positionality: Participants reflect on how their own views influence their teaching and the incorporation of IBE-

ReGloMi attributes 

 

Supporting materials to be distributed in advance as preparatory materials. 

• Project results from WP 2 and WP3: The IBE-ReGloMi attributes, the model and profiles; the innovative pedagogical approaches and 

examples. 

Welcome and 

introduction 

5 -7 

min 

Creating a welcoming 

atmosphere and set the tone 

for the session.  

Introduction of yourself and objectives of 

the session, optional Ice breaker game as 

described in instructions per Module. 

Connect the need for 

ERS/Internationalisation 

Interest, motivation  

ILO 1 

Activity 1: 

connection to the 

business 

disciplines 

15 min Encourage trainers to reflect on 

their personal values and belief 

about the 15 IBE-ReGloMi 

attributes. 

  

1. Introduction of the activity: 2min 

The facilitator explains the purpose 

of the activity and the procedure. 

Ask each group to make notes on 

Explore and start 

internalizing the IBE-

ReGloMi attributes and 

connect these with the hard 

and soft skills of business. 

ILO 3 
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the provided note sheet (Appendix 

C). 

2. Think-Pair-Share format 

o Discuss of the four 

proficiencies and the associated 

15 attributes: How does your 

personal view  influence 

how you include the IBE-

ReGloMi proficiencies and 

attributes in your teaching 

approach?   

3. Plenary debrief +/-5 min: Each 

group shares one key take away per 

group. No repetition, only add-ons. 

4. The facilitator collects the note 

sheets for further analysis in the 

project. 

Have provided feedback on 

the categories attributes.   

Activity 2: 

Relevance of the 

IBE-ReGloMi 

attributes to the 

hard skills of IB 

20 min Enhance the awareness on the 

own positionality pertaining to 

IBE-ReGloMi proficiencies, 

 

Inspire and get inspired to 

embed the IBE-ReGloMi 

proficiencies and attributes in 

the own programme or module.  

1. The facilitators help participants to 

recognize the integration of attributes 

in their current curriculum. 

2. Divide into small groups. Prompt 

groups to identify which attributes 

are already integrated into their hard 

skills curriculum and how students are 

encouraged to connect these with 

Inspire and get inspired to 

embed the IBE-ReGloMi 

proficiencies and attributes 

in the own programme or 

module.  
ILO 2 



                                                          
 

25 
 

real-world business needs and note 

these down in the worksheet (app. C) 

3. Plenary Reporting (10 minutes): 

1. Have each group present their 

findings. 

2. Lead a discussion on best 

practices and areas for 

improvement. 

Conclusion and 

gathering 

feedback 

7-10 

min 

Highlight take aways and follow 

up actions  

1. The facilitator summarises the key 

messages / points of the module and  

2. Asks the question: What stood out 

for you and how will this fit your 

teaching?  

3. Conclude with reference to more 

information and the opportunity of the 

community of practice. 

4. Thank participants for their engagement 

and ask them to complete the post-

survey. 

Participants share key take 

aways for them and how 

they will use these in their 

training  
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Module 4: Designing Innovative Business Education 

 

Lead partner institution: Technische Hochschule Köln 

Authors: Vivian Kowalzik, Susann Kowalski 

 

This module focuses on the skills needed to design innovative business education programs that align 

with industry needs. In particular it supports participants to critically evaluate their own intended 

disciplinary intended learning outcomes (ILOs) and formulate ILOs that are aligned with the IBE-

ReGloMi guidelines for intended module and programme learning outcomes.   

 

Summary of the module 

In this module, participants will in the first step (ILO 1) learn how to write an appropriate 

intended learning outcomes derived from the IBE-ReGloMi graduate attributes. In the 

second step (ILO 2), participants will select appropriate target-oriented, effective teaching 

and learning methods that are in line with the intended learning outcome and explain their 

decision. 

 

Rationale / purpose of the module  

The purpose of this module is to engage participants with the IBE-ReGloMi dimensions and 

graduate attributes by exploring how to integrate them into course and curriculum design, 

while identifying and discussing appropriate teaching and learning methods to enhance 

educational practices. 

 

Target audience   

This module is designed primarily for study program managers responsible for the creation 

and development of educational programs. It also caters to academics who are involved in 

teaching and seek to refine the learning outcomes and intended learning objectives (ILOs) of 

their modules. Additionally, representatives from HR divisions in companies who are 

interested in aligning educational outcomes with organizational needs are encouraged to 

participate. 

 

Intended learning outcomes   

 After this module participants are able to: 

1. Write intended learning outcomes derived from the IBE-ReGloMi graduate attributes. 

2. Select target-oriented effective teaching and learning methods and explain their 

decision. 

  

The module is designed for a duration of 60 minutes. It can be extended to 75 minutes at the 

presenter’s discretion for an in-depth discussion on the IBE-ReGloMi guidelines for intended learning 

outcomes.  
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Title of the module: Designing Innovative Business Education 

Name of the 

activity 

 

Time  Purpose 

 

What do you want to achieve? 

Procedure 

 

Describe the steps of the activity 

Response 

 

Which response do you expect 

from participants? 

ILO 

To which ILO 

does the 

activity 

contribute? 

Key Activities: 

• Activity 1: Writing Learning Outcomes: Participants write a learning outcome for one of their courses embedding the IBE-ReGloMi 

graduate attributes, and  using a structured format for applying the IBE-ReGloMi Guidelines for intended learning outcomes.  

• Activity 2: Teaching and Learning Methods: Participants discuss and select appropriate teaching and assessment methods for achieving the 

learning outcomes. 

 

Supporting materials to be distributed in advance as preparatory materials. 

• Project results from WP 2 and WP3: The IBE-ReGloMi Graduate Attributes and Guidelines for Intended Learning Outcomes; the IBE-

ReGloMi key principles for innovative pedagogical approaches and examples. 

Welcome 

and 

introduction 

5 min 

Participants understand the 

purpose and what to expect 

from this module.  

1. Introduction of the project, the 

training and this specific module 

2. 2. Explain the need for 

ERS/Internationalisation 

Interest, motivation  

 

Activity 1: 

Derive and 

write an 

intended 

learning 

outcome 

25-30 

min 

Participants can write intended 

learning outcomes derived from 

the IBE-ReGloMi graduate 

attributes and guidelines for 

intended learning outcomes. 

1. Definition of what intended learning 

outcomes are 

2. Connect the definitions to the IBE-

ReGloMi Guidelines for Intended 

Learning outcomes 

Participants are able to write 

intended learning outcomes 

derived from a graduate 

profile 

ILO 1 
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3. Identifying key points of how to write 

intended learning outcomes 

4. Writing an ILOs using the presented 

structure and quality criteria 

Activity 2: 

Choose target-

oriented and 

effective 

teaching and 

learning 

methods 

15 min 

Participants can decide on 

target-oriented effective 

teaching and learning methods 

and explain their decision 

1. Collect participants’ own examples 

of good practice teaching and 

learning methods  

2. Discuss which of them could be used 

for reaching the  ILOs  resulting from 

activity 1  

3. Discuss key points for the choice of 

target-oriented and effective teaching 

and learning methods 

Participants are able to 

decide on target-oriented 

effective teaching and 

learning methods and explain 

their decision 

ILO 2 

Conclusion 

and 

gathering 

feedback 

10 min 
Highlight take-aways and follow 

up actions  

1. Ask the question: “what stood out for 

you and how will this fit your 

teaching”  

2. Conclude with reference to more 

information  

3.  Thank participants for their 

engagement. 

Participants share key take 

aways for them and how 

they will use these in their 

trainings   
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Module 5: Course Design – Internationalisation, Ethics, Responsibility, and 

Accreditation 

 

Lead partner institution: EFMD 

Author:  Dr. Christophe Terrasse  

 

This module demystifies the role of accreditation agencies and explores the relevance of  

international, intercultural, and global dimensions, as well as Ethics, Responsibility, and Sustainability 

(ERS), into curricula and courses/modules. It also examines how these elements can support green 

business transitions, social innovation, and entrepreneurship. 

 

Summary of the module   

In many ways, the module shows “what happens in the kitchen”, but what faculty members 

seldom see. Evaluations for the accreditation of a programme usually occur at the 

management level while preparing the assessment report and the peer review. The influence 

and added value of accreditation agencies often remain mysterious for the faculty. The module 

aims to demystify the role of an accreditation agency and explains its contribution to the 

quality of a programme.  

 

It presents and contextualizes the recommendations for designing and delivering a high-quality 

education that fulfils international accreditation standards. This module synthesizes and 

explains the quality standards and criteria related to the global/international orientation and 

social responsibility. It is intended as an “everything you always wanted to know about 

accreditation, internationalisation and ERS but never dared to ask” session. 

 

This models intends to provide inspiration and guidance for the faculty to design programmes 

or their courses/modules and ensure that they comply with the quality recommendations of 

accreditation agencies. The module complements the module “Engaging academic staff in 

curriculum innovation”. 

 

Rationale / purpose of the module  

This module incorporates the conclusions of the IBE-ReGloMi findings regarding employers’ 

changing expectations of recent graduates. While strong foundational knowledge in 

international business was assumed, companies increasingly considered the graduate attributes 

identified in the IBE-ReGloMi project as key differentiators in hiring decisions. The findings 

highlight the importance of ensuring ethically oriented and global minded graduates.  

 

This module presents the general orientation and recommendations from quality agencies, 

regarding ERS and internationalisation. It lies at the level of course design and preparation. 

Pedagogical aspects and techniques use to put into practice these recommendations are 

covered in the next module. 
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Stakeholders  

The seminar is not discipline-specific.  

This module is designed primarily for study program managers responsible for the creation 

and development of educational programs primarily in management education. It also caters to 

academics who are involved in quality assurance. assessment and programme accreditation It 

moreover intends to support lecturers who improve their courses or modules according to 

international standards modules.  

 

Intended learning outcomes   

After the seminar, participants are expected to 

• ILO 1: Explain the multidimensional nature of an international course and apply 

practical recommendations for course design and delivery. 

• ILO 2: Explain the importance of Ethics and Social Responsibility in course design and 

delivery. 

• ILO 3: Explain how international accreditation agencies assess these aspects and how 

to incorporate them in accreditation procedures. 

 

The module is designed for a duration of 60 minutes. It can be extended to 75 minutes at the 

presenter’s discretion by replacing the discussions with teamwork and reporting by each group to 

the audience. 
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Title of the module: Course Design – Internationalisation, Ethics, Responsibility and Accreditation 

Name of the 

activity 

 

Time  
Purpose 

 

What do you want to achieve? 

Procedure 

 

Describe the steps of the 

activity 

Response 

 

Which response do you expect 

from participants? 

ILO 

To which 

ILO does 

the activity 

contribute

? 

Key Activities:  

• Activity 1: Accreditation Reflection (10 mins): Participants reflect on the accreditation process, discussing common mistakes and quality 

provisions for international courses.  

• Activity 2: Assessing the internationalisation of your course (20 mins):  Participants explore how to incorporate internationalisation into their 

course content and assignments.  

• Activity 3: ERS in Course Design (20 mins): Participants explore how to incorporate ERS into their course content and assignments. Supporting 

materials to be distributed in advance as preparatory materials. 

 

Supporting materials to be distributed in advance as preparatory materials. 

Participants are invited to explore the accreditation pages of the EFMD https://www.efmdglobal.org/accreditations-assessments/ 

Welcome and 

Introduction  
5 min 

Getting group together and 

outlining purpose of the module 

Introductions to the module 

Slides 2-4 

Getting a common 

understanding 

ILOs 1 to 

3 

Activity 1: 

What is an 

accreditation 

agency and how 

does it work?  

 

10 min 

Creating a common 

understanding of what is quality 

and how an agency contributes 

Poll and general discussion of the 

results (Slides 5-8) 

1. Poll (Slide 5): launches the 

discussion. Can be done in a word 

cloud or face-to-face Q&A  

What is the meaning the 

participants give to quality 
ILO 3 

https://www.efmdglobal.org/accreditations-assessments/
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2. General discussion and wrap-up of 

the answers (Slides 6-7).  

Presentation of the EQUIS 

accreditation and scrutinized aspects. 

(Slide 8)  

Activity 2: 

Quality 

provisions for an 

international 

course 

 

20 min 
Explaining the multi-dimensional 

aspect of internationalisation 

Lecture and Q&A with polls 

(Slides 9- 17) 

1. Q&A (Slides 9-11) on common 

misconceptions of 

internationalisation. 

2. Self-reflection questions about 

internationalisation of courses 

(Slides 12-14) 

3. Top 5 mistakes and a priori of 

internationalisation (Slide 15)  

Reflection on internationalisation of 

course and link to IBE-ReGloMi attributes 

(Slides 16-17) 

Warp-up (3 minutes) 

Understanding that there is 

no one best way to 

internationalise a course  

 

ILO 1 

Activity 3: 

Quality 

provisions for 

embedding ERS 

 

20 min 

 

Explaining the multi-dimensional 

aspect of ERS 

Lecture and Q&A with polls  

(Slides 18-25) 

1. Introduction to important 

aspects related to ERS (Slide 18) 

2. Q&A (Slides 19-20) on common 

misconceptions of ERS. 

Understanding how to 

embed sustainability and 

ethics in their course 

ILO 2 
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Recommendations and examples of 

assessment of ERS and link to IBE-

ReGloMi attributes (Slides 21-25) 

Conclusion and 

gathering 

feedback  

5 min 
Highlight take aways and follow 

up actions  

Wrap up and key takeaways from the 

session (Slide 26). 

Further reading and information about 

quality criteria (Slide 27). 

Participants share key 

takeaways and lessons from 

module. 
 



                                                          
 

34 
 

Module 6: Contextualising the Modules to Local, Disciplinary Contexts, or 

Education Levels 

 

Lead partner institution: KEDGE BUSINESS SCHOOL   

Authors: Marc FAGET and Johannes KRAAK 

 

This module applies the knowledge from previous modules, aligning them with local contexts and 

specific disciplinary needs. 

 

Summary of the module   

Teachers in the Lead  

This final module completes the IBE-ReGloMi project's CPD training. It will integrate and 

contextualize what has been learned in the previous modules. It will be a 60-minute flipped 

classroom pedagogy session.  

 

Having explored the topics of the previous modules  business alignment, student partnership 

in education, innovative business education design, the role of accreditation agency in shaping 

responsible global minds, and academic staff engagement in program innovation in earlier 

modules, participants will now collaborate to adapt these concepts to their own local, 

disciplinary, and educational contexts 

 

Rationale / purpose of the module  

This module addresses the need to contextualize and apply the insights and knowledge gained 

from the project’s previous modules. Contextualization is essential because educational 

strategies, business practices, and national education requirements differ significantly across 

regions and disciplines. Without adaptation, even well-designed approaches risk being 

ineffective or misaligned with local realities.  

 

By aligning business education with local and disciplinary contexts, participants can ensure that 

the IBE-ReGloMi results lead to practical innovations that enhance educational quality, equip 

students with the attributes needed to navigate a turbulent global business environment, and 

empower them to actively support the transformation toward sustainable and ethical business 

models. 

 

Stakeholders 

The target audience for this module will be the complete set of professors and lecturers who 

followed the five previous modules of the IBE-ReGloMi project.  

 

Intended learning outcomes   

 After this module participants are able to:  
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ILO 1: Explain the linkages between the outcomes of the IBREGLOMI project and their 

own teaching contexts, demonstrating a comprehensive understanding of key 

concepts and the holistic approach promoted by the project.  

ILO2: Identify opportunities for applying innovative teaching methods in their own 

contexts to maximize the impact of business alignment, student partnership, and 

innovative educational design. 

 

The module is designed for a duration of 60 minutes. It can be extended to 75 minutes at the 

presenter’s discretion for an in-depth discussion on the need for programme or course/module  

review.
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Title of the module: Contextualising the modules to local, disciplinary contexts or education levels 

Name of the 

activity 

 

Time  Purpose 

 

What do you want to achieve? 

Procedure 

 

Describe the steps of the activity 

Response 

 

Which response do you 

expect from participants? 

ILO 

To which ILO 

does the 

activity 

contribute? 

Key Activities: 

• Activity 1.1 and 1.2: Contextualising Key Learnings (20 mins): In subgroups of 4 to 5 , participants discuss the IBE-ReGloMi lessons 

learned in previous modules, how they could be applied in their own contexts, what needs to be adapted and how. 

• Activity 2: Shared Vision (10 mins): Participants report on the key points to remember and propose changes to their teaching methods. 

 

Project results from WP 2 and WP3: The IBE-ReGloMi attributes, the model and profiles; the innovative pedagogical approaches and 

examples. 

Welcome and 

Introduction  
10 min 

Brief overview of the module, 

with a focus on applying findings 

practically. 

The module's objectives with a focus 

on the importance of implementing 

the IBE-ReGloMi project's lessons 

learned in the educational contexts 

of participants.  

It is expected of 

participants to 

comprehend the objective 

of the module and how it 

relates to their field and 

methods of instruction. 

 

Activity 1 30 min 

Use a “World Cafe” technique 

or similar to lead small group 

conversations and contextualize 

prior learning to local contexts, 

discipline contexts, or 

educational levels.  

1. Assign participants to subgroups 

that will alternate (in mixed 

groups).  At each table a specific 

aspect is addressed, such as 

aligning with local contexts, 

discipline, or maximizing the 

Anticipate cooperative 

talks, the exchange of 

tactics, difficulties, and 

creative solutions related 

to the issues of the 

module. 

ILO 1 and 

ILO 2 
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impact of specific previous 

modules. One facilitator by group 

will remain for the synthesis. 

2.  

 Activity 2 

Synthesis  
20 min 

Participants synthesis of common 

approaches and challenges from 

World Cafe talks. They come to 

a shared vision. 

Facilitators from each topic will 

exchange important insights and 

present a synthesis (shared vision). 

Expect participants to 

provide key takeaways and 

potential action points for 

their teaching practices. 

ILO 1 

ILO 2 

Conclusion 

and gathering 

feedback 

5 min 

Highlight the most important 

ideas, stress the value of real-

world application, and suggest 

the next septs. 

Give a succinct overview of the most 

important findings, stress the value of 

putting the lessons learned into 

practice, and talk about potential 

future directions for cooperation and 

support. 

Assume that attendees will 

go away with a good 

understanding on how to 

innovate in business 

education for responsible 

global minds 

 

Completion of post-survey  
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Instructions per Module 

 

Module 1: Dialogue and alignment with businesses - instructions 

 

Purpose of the module 

The purpose of this module is to empower educators within business programs with the essential 

skills and knowledge necessary to engage and align with businesses in the educational realm. By 

doing so, we aim to bolster curriculum relevance, facilitate authentic real-world learning 

experiences, and foster mutually beneficial partnerships. These efforts are directed towards 

enriching the educational journey for students while addressing the dynamic and evolving demands 

of the business sector. 

 

Description of the module: 

Introduction (5 minutes) 

The introduction part has the purpose of explaining the purpose of the module, the intended 

learning outcomes and the structure of it. 

 

Activity 1:  What abilities and skills do the students acquire from the collaboration 

between academia and businesses, considering the dimensions of the IBE-ReGloMi 

project?  

(15 minutes) 

 

Activity 1 of the module is dedicated to exploring the question: “What abilities and skills do 

students gain from collaborating with businesses in an educational context?” This section has the 

purpose of being an icebreaker activity and encourages participants to engage in interactive 

discussions, examining the role of academia-business partnerships in equipping students with 

relevant, real-world skills.  

 

To begin, facilitators should provide a brief introduction (3 minutes) on the importance of aligning 

education with industry needs. This segment serves as an overview, emphasizing how collaboration 

between academia and businesses bridges the gap between theory and practice. Facilitators should 

highlight that by integrating business perspectives, educational programs can remain current, 

providing students with the tools and insights necessary to navigate and succeed in today’s evolving 

job market. 

 

Following the introduction, facilitators will guide participants into a group discussion (10 minutes), 

where they are encouraged to share personal experiences, observations, and insights on the skills 

students develop through these collaborative efforts. During this discussion, the participants can 

express their opinion. Participants should explore topics such as how business collaborations 

enhance curriculum relevance, the advantages of experiential learning, and the broader significance 

of industry partnerships. Facilitators are encouraged to pose thought-provoking questions that help 
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participants reflect on the various ways academia-business partnerships can provide students with a 

competitive edge. 

 

Once the discussion has concluded, facilitators will move to a summary session (3 minutes) to draw 

together the key points raised. This recap will reinforce the discussion’s main insights, helping 

participants to crystallize the benefits of business collaboration in education. To further emphasize 

these points, facilitators show a slide that outlines the conclusions of this activity. At the end of this 

session, participants should have a deeper understanding of how academia-business partnerships can 

enrich the educational process, equipping students with skills that not only improve their 

employability but also prepare them for meaningful contributions in their fields. 

 

Activity 2 : How do you involve businesses to enhance learning opportunities for 

students?  

(35 minutes) 

 

Activity 2 of the module focuses on the practical application of collaborating with businesses in 

educational settings. This part is structured as a group activity. The activity is designed to encourage 

active participation, critical thinking, and collaborative problem-solving among participants. At the 

outset of Part 2, facilitators should divide participants into small groups consisting of 4-5 members 

each. Depending on the preferences and dynamics of the group, facilitators may choose either group 

participants based on their teaching field to encourage specialization or intentionally create diverse 

teams to promote varied perspectives and approaches. 

 

Once the groups are formed, facilitators should introduce the main task: to come with ideas that 

show ways for engaging with local businesses in the educational context (2 minutes).  

Participants should be given approximately 17 minutes to work collaboratively within their groups 

to brainstorm ideas and outline their engagement. Facilitators should circulate among the groups 

during this time to offer guidance, answer questions, and ensure that discussions remain focused and 

productive. 

 

After the allotted time, facilitators should facilitate a discussion session lasting approximately 15 

minutes. During this session, each group will have the opportunity to present their ideas to the 

larger group. Following each presentation, facilitators should encourage open dialogue and feedback 

from the entire group, allowing participants to ask questions, offer suggestions, and provide 

constructive input. The discussion session serves as a platform for participants to critically evaluate 

and refine their ideas, drawing upon the collective expertise and insights of the group. Facilitators 

should guide the discussion, prompting participants to consider the feasibility, effectiveness, and 

potential impact of each proposed ideas. 
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Part 3 – Conclusion and feedback 

 (5 minutes) 

 

In the final part of the module, participants will have the opportunity to reflect on the discussions 

and group activities conducted throughout the session. Facilitators will summarize the key insights 

and takeaways from the discussions on the importance of collaborating with businesses and 

strategies for involving them in education. The following example provide input for the summary by 

the facilitators.  

 

Example good practices  

"Business Guests" entails the active engagement of industry experts within the academic setting. 

Through this practice, educators extend invitations to professionals from various sectors to share 

their insights and expertise on specific topics pertinent to the curriculum. By welcoming them into 

the classroom or virtual learning environment, students are exposed to real-world perspectives that 

enrich their educational experience. Furthermore, educators can leverage the presence of industry 

guests to enhance the relevance of their teaching materials, infusing theoretical concepts with 

practical applications and current industry trends. This collaborative exchange fosters a dynamic 

learning environment where students can connect theoretical knowledge with real-world practice. 

 

"Case Studies" involves a collaborative effort between educators and businesses to develop case 

studies that reflect real-world scenarios and challenges encountered within specific industries or 

sectors. Through this practice, educators engage with businesses to identify relevant topics and craft 

detailed case studies that mirror actual situations encountered in professional settings. These co-

created cases serve as educational tools, offering students the opportunity to apply theoretical 

knowledge to practical situations. By analysing these real-world scenarios, students are challenged to 

exercise critical thinking and problem-solving skills, developing a deeper understanding of course 

concepts while developing their ability to navigate complex challenges commonly faced in the 

professional realm. Through the integration of co-created case studies, educators provide students 

with a dynamic learning experience that bridges the gap between theory and practice. 

 

"Practitioner and Teacher Insights" entails the sharing of educators' practical experiences gained 

through their professional endeavours. Educators, drawing from their own industry backgrounds and 

expertise, offer firsthand insights to enrich classroom discussions and learning experiences. By 

integrating real-world examples and personal experiences into their teaching, educators provide 

students with valuable context and perspective, illustrating how theoretical concepts manifest in 

practical settings. By sharing their practical insights, educators inspire students a sense of 

authenticity and credibility in their teaching approach. 

 

"Teaching Collaborations"  involve partnering with industry professionals to participate in co-

teaching or guest lecturing roles within courses. This collaborative approach enriches the learning 

experience by offering students direct access to a variety of perspectives and practical insights from 

professionals actively engaged in the field. By integrating industry practitioners into the classroom 
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environment, students benefit from firsthand accounts, real-world examples, and up-to-date industry 

practices, thereby bridging the gap between theoretical concepts and practical application. 

Additionally, these collaborations facilitate networking opportunities and industry connections for 

students, fostering a deeper understanding of industry norms and expectations while preparing them 

for future career endeavours. 

 

"Needs Assessments" involve the systematic gathering of feedback from various stakeholders, 

including students, faculty, and industry partners, on a regular basis. This feedback serves as a 

mechanism for evaluating the effectiveness of the curriculum and identifying areas for improvement. 

By getting input from multiple perspectives, educators can gain valuable insights into the strengths 

and weaknesses of the educational program, as well as any emerging trends or evolving industry 

needs. This ongoing assessment process enables curriculum adjustments to be made in a timely 

manner, ensuring that the educational offerings remain relevant, responsive, and aligned with the 

demands of the industry. Through continuous feedback loops, educational institutions can adapt and 

evolve their programs to meet the changing needs of students and industry stakeholders alike, 

ultimately enhancing the quality and relevance of the educational experience. 

"Internship Programs" – entail the establishment of structured programs that afford students the 

opportunity to gain practical, hands-on experience within real work environments relevant to their 

field of study. These programs are designed to bridge the gap between classroom learning and real-

world application by providing students with immersive experiences in professional settings. 

Through internships, students can apply theoretical knowledge acquired in the classroom to 

practical scenarios, gaining valuable insights into industry practices and trends. Additionally, 

internships enable students to develop and refine essential professional skills, such as 

communication, problem-solving, and teamwork, while also fostering valuable industry connections 

and networks. By participating in internships, students can enhance their employability, gain valuable 

industry experience, and make informed decisions about their future career paths. 

 

"Industry Advisory Boards" involve the formation of specialized boards consisting of representatives 

from various businesses relevant to the university's programs. These boards play a role in providing 

valuable guidance, insights, and feedback on program development, curriculum design, and emerging 

industry trends. By leveraging the expertise and experience of industry professionals, advisory 

boards help to ensure that educational programs are aligned with the evolving needs and 

requirements of the industry. Through regular meetings and consultations, advisory boards provide 

invaluable input that informs strategic decisions regarding curriculum updates, skill development 

priorities, and emerging areas of focus.  

 

Evaluation 

• Collect feedback forms to assess participant satisfaction and areas for improvement. 

• Note the quality and depth of discussions during the session. 
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Module 2: Students as Partners in Education - instructions 

 

Purpose and the learning outcomes 

The purpose of this module is to explore how integrating students as partners in education can 

enhance the learning experience, improve curriculum development, and foster mutual growth for 

both students and educators. Participants will be guided through discussions and activities designed 

to reflect on current teaching practices and identify strategies for involving students in educational 

decision-making processes. The module is structured around three key Intended Learning Outcomes 

(ILOs): 

 

Explain how student involvement in educational decision-making enhances the 

learning experience. 

Throughout the session, participants will explore the ways in which student engagement in decision-

making processes can positively impact their motivation, deepen their understanding of the material, 

and promote a sense of ownership over their educational journey. By recognizing students as active 

collaborators, educators can create a more engaging and relevant learning environment. 

 

Identify effective methods for integrating student input into curriculum development 

and teaching practices. 

Participants will be introduced to various practical approaches of integrating students into 

curriculum development and teaching practices. This integration focuses on four key areas: teaching 

methods, feedback and assessment methods, providing inspiration and continues improvement of 

the courses. By actively involving students in different areas of educational process educators can 

ensure that their curriculum is more aligned with student needs and current trends, leading to a 

richer learning experience. 

 

Reflect on current teaching practices and adapt these to involve students as partners 

in the learning process.  

This module also encourages participants to critically assess their existing teaching methods and 

reflect on how they can adapt these practices to better involve students as partners. The goal is to 

foster continuous improvement in teaching strategies that enhance collaboration between students 

and educators, ultimately benefiting both groups. 

 

Description of the Module 

This module consists of introduction and interactive workshop aimed at exploring different methods 

of involving students as partners in education. Participants will reflect on their teaching practices and 

discuss innovative approaches, which might be introduced in such areas as teaching methods, 

feedback and assessment methods, providing inspiration and continues improvement of the courses 

taking into account the specificity of their courses.  

To enhance the experience of the participants of the module the workshop will be based on the 

special template (see appendix B).   
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Activity 1: Introduction – Why should students be partners in education? 

In the first part, participants will discuss the importance of perceiving students as partners in the 

educational process. Facilitators should encourage an interactive discussion around the question: 

"What are the benefits of perceiving students as partners in the educational process?" This question 

will serve as a starting point for exploring the advantages of student engagement and involvement in 

shaping their educational experience. Participants will be encouraged to share their perspectives and 

experiences, creating a collaborative and reflective environment. Facilitators should guide the 

discussion by posing questions related to the benefits for students, faculty, and institutions. 

 

After approximately 10 minutes, facilitators should summarize the key points of discussion and 

review the following (slides #6 and #7): 

• Benefits for Faculty Members - the facilitator will explain how engaging students as partners 

can lead to sustainable changes in students’ competencies and improve teaching outcomes. The 

discussion will emphasize how this approach enhances the teaching experience and supports 

continuous improvement in both teaching and learning. 

• Benefits for Students - the second slide outlines the advantages for students, such as building 

self-confidence, developing transferable skills (e.g., communication and problem-solving), and 

gaining recognition through certificates and awards. These benefits contribute to creating 

portfolios that improve employability, as well as developing leadership and research capabilities, 

which are essential for their future professional growth. 

Afterwards the, the facilitator will proceed to discuss the good practices presented in the slides 

(#8 - #14). These practices include various innovative teaching methods, assessment techniques, and 

ways to inspire students: 

✓ Designing case studies – Collaborating with students to develop case studies that reflect 

real-world scenarios, enhancing their learning experience. 

✓ Role-playing and Oxford debates – Engaging students through interactive methods like 

role-playing and debates to foster critical thinking and active learning. 

✓ NatureCulture learning sites – Highlighting the Floating University in Berlin as an 

example of interdisciplinary, self-organized learning environments that encourage 

collaboration and creative problem-solving.  For more info see: https://floating-berlin.org/ 

✓ Peer feedback and critical self-reflection – Involving  

✓ students in feedback processes and self-reflection activities to promote continuous learning 

and self-improvement. 

✓ Designing test questions – Allowing students to participate in creating test questions, 

fostering deeper engagement with course material. 

✓ Choosing readings and organizing guest lectures – Empowering students to select 

course readings and help organize study visits or guest lectures, giving them ownership of 

their learning. 

It is essential to emphasize the supportive role of lecturers in fostering student engagement during 

the learning process and to explore the various dimensions of assistance they can provide (slide 

#14). 

 

https://floating-berlin.org/
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Activity 2 

This part focuses on critical reflection and exploring practical ways for integrating students into the 

learning process. The session includes a group activity where participants will design methods of 

student engagement in their own teaching practices. Facilitators should divide participants into small 

groups, explain the task based on the template provided (see appendix B) and facilitate the 

discussion on exploring different opportunities for increasing the student’s engagement within their 

own fields of expertise. 

 

The Workshop focuses on identification of the good practices within four areas: teaching methods, 

feedback and assessment methods, providing inspiration and continues improvement of the course. 

The next step is to discuss potential attributes (see the Model of the Graduate Profile), which can 

be developed using identified methods. The final step is to discuss potential applicability of the 

identified methods for the courses conducted by the participants. They should provide specific 

examples of how selected methods could be implemented in their teaching practices. 

 

Conclusion and feedback 

At the conclusion of the module, participants reflect on the outcomes of the workshop and provide 

feedback on the applicability of the explored methods in their educational environments.  

 

Evaluation  

• Collect feedback forms to assess participant satisfaction and areas for improvement. 

• Note the quality and depth of discussions during the session. 

 

 

  



                                                          
 

45 
 

Module 3: Engaging academic staff in curriculum innovation – instructions 

 

Purpose of the module 

This session is designed to guide trainers in engaging academic staff with the IBE-ReGloMi 

dimensions and graduate attributes. The goal is to equip trainers with the skills to connect 

curriculum innovation with the needs of businesses and the UN Sustainable Development Goals 

(SDGs). 

 

Description of the module 

1. Welcome and Introduction (5 minutes) 

• Objective: Create a welcoming atmosphere and set the tone for the session. 

• Activities: 

o Introduce yourself and the objectives of the session. 

o Optional: Ice Breaker: Quick SDG Check-In (2 minutes) 

▪ Objective: Build rapport among participants while introducing the SDGs. 

▪ Activities: 

▪ Display a slide with icons of all 17 SDGs. 

▪ Ask each participant to quickly share which SDG resonates most 

with them and why (one sentence). 

▪ Facilitate brief acknowledgment of common themes. 

o Briefly explain the importance of the IBE-ReGloMi attributes in achieving SDGs. 

o Present the agenda and structure of the 60-minute session. 

 

2. Ice Breaker: Quick SDG Check-In (2 minutes) 

• Objective: Build rapport among participants while introducing the SDGs. 

• Activities: 

o Display a slide with icons of all 17 SDGs. 

o Ask each participant to quickly share which SDG resonates most with them and 

why (one sentence). 

o Facilitate brief acknowledgment of common themes. 

 

3. Starting Point: Reflection on Personal Views (15 minutes) 

• Objective: Encourage trainers to reflect on their own values and beliefs. 

• Activities: 

1. Individual Reflection (5 minutes): 

▪ Distribute handouts or slides listing the 15 IBE-ReGloMi attributes. 

▪ Ask participants to individually reflect on the attributes they find most 

relevant to their teaching. 

2. Pair Discussion (5 minutes): 

▪ Pair participants to share their reflections and discuss how their personal 

views shape their teaching methods. 

3. Plenary Sharing (5 minutes): 
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▪ Facilitate a group discussion where each pair shares one key insight. 

▪ Note common themes on a whiteboard or flip chart. 

 

4. Relevance of Attributes in Hard Skills (20 minutes) 

• Objective: Help trainers recognize the integration of attributes in their current curriculum. 

• Activities: 

1. Subgroup Discussion (10 minutes): 

▪ Divide participants into small groups. 

▪ Prompt groups to identify which attributes are already integrated into their 

hard skills curriculum and how students are encouraged to connect these 

with real-world business needs. 

▪ Encourage them to note their ideas on a shared document or paper. 

2. Plenary Reporting (10 minutes): 

▪ Have each group present their findings. 

▪ Lead a discussion on best practices and areas for improvement. 

5. Connecting and Actionable Insights (15 minutes) 

• Objective: Connect personal beliefs and hard skills with actionable steps. 

• Activities: 

1. Think-Pair-Share (5 minutes): 

▪ Ask participants to think of one actionable change they can make in their 

teaching to better integrate IBE-ReGloMi attributes. 

▪ Share these ideas with a partner. 

2. Plenary Discussion (10 minutes): 

▪ Facilitate a group discussion to compile actionable strategies. 

▪ Summarize the discussion and provide examples where needed. 

 

6. Closing and Takeaways (5 minutes) 

• Objective: Reflect on the session and outline next steps. 

• Activities: 

o Recap the session objectives and key insights. 

o Invite participants to share what surprised them most and what they will implement 

next. 

o Distribute a feedback form to gather input for improving future sessions. 

 

Materials Needed 

• Projector and slides for visual aids. 

• Handout belonging to this module 

• Whiteboard or flip chart with markers. 

• Feedback forms. 

 

Facilitator Tips 

• Encourage active participation by asking open-ended questions. 
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• Manage time effectively to ensure all sections are covered. 

• Use real-world examples to illustrate the relevance of attributes. 

• Foster an inclusive environment where all participants feel comfortable sharing their views. 

 

Evaluation 

• Collect feedback forms to assess participant satisfaction and areas for improvement. 

• Note the quality and depth of discussions during the session. 
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Module 4: Designing Innovative Business Education - Instructions 

 

Purpose of the module  

The introduction part has the purpose of explaining the purpose of the module, the intended 

learning outcomes and the structure of it. 

 

Description of the module 

 

Activity 1: Intended Learning Outcomes 

The first part of the module is about the participants formulating clear Intended Learning Outcomes 

(ILOs) for their business education area and integrating the IBE-ReGloMi attributes.  

 

Intended Learning Outcomes (ILOs) guide the content of the entire teaching and learning process. 

They describe what students are able to do after a certain course or after a study program. What is 

described in the ILO must be taught and tested. A well-phrased ILO helps to make requirements 

and results transparent and can be used for feedback during the course and to design a fair 

assessment.  

 

Keep in mind that ILOs should not only address business-specific professional competences 

(dimension “Professional Development and Competences”). In addition to discipline-specific 

competencies, soft skills and cultural competencies, as defined in the IBE-ReGloMi attributes under 

the dimensions "Critical Perspective and Reflexivity," "Cross-Cultural Collaboration," and "Adaptive 

Thinking and Resourcefulness," should also be firmly embedded in the Intended Learning Outcomes 

(ILOs). By integrating these competencies, they become an integral part, shaping both the design of 

teaching and learning processes as well as the structure of assessment formats. 

 

To express an Intended Learning Outcome the presented structure on slide 7 (based on the model 

developed by Oliver Reis1) can be helpful. The presented structure consists of three elements. The 

„What“ describes what the students will be able to do at the end of a course/program. “By means 

of” describes the tools that are used to achieve what is described in the “What”. Here it is possible 

to list theories, methods, formulas or models. “What for” describes what the students should 

develop the competencies for, enhancing the (long-term) purpose of the ILO.2 

 

The guidelines for Intended Learning Outcomes on slide 8 were developed in WP2 of the project. 

For more information on the guidelines, see the document “IBE-ReGloMi Guidelines for ILO ”.  

 
1 Reis, O. (2013): Kompetenzorientierte Prüfungen: Prüfungstheorie und Prüfungspraxis. ICE 13. Köthen 
(Anhalt) 2013. https://www.wisshom.de/whwp/wp-
content/uploads/2020/03/f9058_ice13_kongressband_gesamt-1.pdf 
 
2 Wunderlich, A. (2016): Learning Outcomes. Zentrum für Lehrentwicklung – TH Köln. https://www.th-
koeln.de/mam/downloads/englisch/about/info_sheet_learning_outcomes.pdf 
 

https://www.wisshom.de/whwp/wp-content/uploads/2020/03/f9058_ice13_kongressband_gesamt-1.pdf
https://www.wisshom.de/whwp/wp-content/uploads/2020/03/f9058_ice13_kongressband_gesamt-1.pdf
https://www.th-koeln.de/mam/downloads/englisch/about/info_sheet_learning_outcomes.pdf
https://www.th-koeln.de/mam/downloads/englisch/about/info_sheet_learning_outcomes.pdf
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On slide 9 the trainer announces a group activity. The participants are asked to formulate an ILO as 

a small group of 3-4 people. The group composition should consist of teachers in similar disciplinary 

areas (e.g. finances, entrepreneurship, marketing, management) so they can agree on an ILO. For this 

activity the trainer should hand out the worksheet. It is important to keep in mind is that the ILOs 

should also emphasise the cultural and more soft skills related attributes as mentioned in the IBE-

ReGloMi attributes list. Participants should try to focus on soft/cultural skills that they have not yet 

explicitly targeted in their ILOs. 

 

Example for a well-phrased ILO: 

 

What On completion of this module the students are able to analyse business challenges 

and propose feasible, ethical, and sustainable solutions in international and 

intercultural contexts  

By means 

of 

… by considering both local and global perspectives 

What for … to later design strategic solutions for complex challenges in international and 

intercultural business environments that are both economically viable and socially 

and environmentally responsible. 

(adapted from Faget, Halwas, Gregersen-Hermans 2024: 93) 

 

Activity 2 –Teaching, learning, and assessment methods 

The second activity focuses on teaching, learning, and assessment methods that are appropriate to 

the Intended Learning Outcomes that the participants formulated in the first part. The ILO 

describes a specific action that the students should be able to perform at the end of a 

course/program. The ILO, teaching/learning activities and assessment methods should align (→ 

Constructive Alignment). Further information on the key principles for innovative curriculum design, 

delivery and assessment and good practices can be found in the deliverable of WP3. In this second 

activity, the participants discuss in the same groups as in the first activity teaching, learning and 

assessment methods that are appropriate for their ILOs. The activity is concluded by a plenary 

discussion of the subgroup outcomes.  

 

Evaluation 

• Collect feedback forms to assess participant satisfaction and areas for improvement. 

• Note the quality and depth of discussions during the session. 

 

 

 

 

  

 
3 Faget, M., Halwas, S., Gregersen-Hermans (2024): Guidelines for the development of Intended Learning 
Outcomes. 
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Module 5: Course Design: Internationalisation, Ethics, Responsibility, and 

Accreditation - instructions 

 

Purpose of the module 

The module slightly differs from the others, as it provides a reversed perspective. While the other 

modules train participants to design and deliver courses integrating internationalisation and ERS, this 

session explains how international accreditation agencies assess these courses. It presents the 

evaluation criteria, provides a checklist, and identifies the most common mistakes to avoid. Offering 

easy-to-apply recommendations, it aims to demystify the process of accreditation and assessment.  

 

The recommendations essentially come from the European accreditation, EQUIS, but they are fully 

consistent with the other two reference accreditations, AACSB and AMBA.  

All three are institutional accreditations, meaning the label is awarded to the institution rather than 

to an individual programme. However, all the recommendations that the session offers can be 

applied at the programme or at course level.  

 

Lecturers may feel that they are not familiar enough with how accreditation agencies operate. 

However, they should not overestimate this difficulty: 

• Many of the recommendations in the session are inspired by the everyday lecturing practice in 

any institution, particularly those of the consortium. They also build on what has been already 

presented in the other modules. 

• More detailed background information on accreditation agency can be found on the following 

websites if a specific aspect remains unclear.  

o EFMD In particular, Chapters 8 & 9. 

o AACSB  Note that AACSB, (as an American-based association) does not have any criteria 

or specific provision for internationalisation. 

o AMBA Note that AMBA criteria are traditionally very “light” on internationalisation.  

See in particular points 1.9, 2.8, 3.7 & 3.9 

This pedagogical note offers step-by-step instructions for making the most of the session and 

provides background information. Discussion sessions replace group work to stimulate dialogue and 

help participants to realise that all recommendations are generally already known to them and easy 

to enforce.   

https://www.efmdglobal.org/wp-content/uploads/2023_EQUIS_Standards_and_Criteria.pdf
https://www.aacsb.edu/-/media/documents/accreditation/2020-aacsb-business-accreditation-standards-june-023.pdf?rev=d31cfbe864e54792816ff426fe913e65&hash=33A159779F107443A64BDACBBB7000C5
https://www.associationofmbas.info/app/uploads/2022/11/AMBA_MBA-Criteria-June-2022_24pp_rev2.pdf
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Description of the module  

 

Slides 2-3-4: introduction 

Like the other sessions, it starts by presenting the purpose and the ILOs (slides 2 and 3). 

Here, it may be a good idea to explain the different perspective of the session and to link it with 

what has been presented in the other modules.  

 

Slide 5  

This slide launches the discussion. It can be done in a world cloud or as a face-to-face Q&A. 

Based on experience and pilots, the following answers are generally given. If not, further probe can 

be done to orientate the participants:  

• Award/label, distinction, visibility 

• Long and difficult process 

• Difference between quality and excellence/ the good and the best 

 

Slides 6-7 

It consists in a wrap up of the answers that have been collected previously. The following points 

should be communicated to the audience 

 

• What does it mean?  

Here, one can explain the difference between the minimum provision for quality, that are compulsory to be 

able to deliver a course (this is what is checked by the national certification) and the accreditation that are 

conferred only to the best institutions and that are voluntary. 

 

• Why do we need it? 

Many answers here: to identify the best institution in the market, to provide transparency, to protect the 

students, family, companies…  

Also, all accreditations are a way to benchmark with the best institutions, to improve quality. 

 

• What will it (hopefully) bring to your course? 

Accreditation agencies provide some inspiration and recommendations, based on the assessment of many 

other courses worldwide. In this case, we will present information on how the quality is evaluated and the 

most common mistakes to avoid. All this comes from the recommendations of the accreditation agencies.  

 

• How does it work? 

All accreditations work in a similar way; they publish the standards and criteria for quality (i-e what the 

institution or the course should respect) 

They also provide an analysis framework to allow the institutions or the course manager to see whether 

and how it respects the standards and criteria.  

It is important to emphasise that the goal of the accreditations is to engage in self-reflection and self-

evaluation. It is not a tick-the-box approach, but ideally an opportunity to analyse how things are done and 

how they could be done better or in a different way  
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Slide 8 

It presents the full model of the EQUIS (EU) accreditation. It shows all the aspects that are 

scrutinised.  

What is important to note is that: 

• Internationalisation and ERS are 2 essential elements 

• All accreditations are mission-driven. It means that the institution will first define its mission, and 

then explain/justify that all conditions are in place to fulfill it. This means that if you can consider 

yourself as a local institution, mostly training students from your region to work for local 

compagnies. This is of course perfectly fine, and it means you will logically not be assessed in the 

same way as an institution that positions itself as a fully global business school, providing top-

graduate for careers in international companies;  

• The basic lesson is to be consistent with what you want to achieve, not to impose global standards 

disconnected from the real life of the institutions.  

 

Slides 9-10-11 

Like for slide 5, these slides can either be used online or replaced by a face-to-face discussion.  

Slide 9 presents common answers to the question (many more exist and can be probed from the 

audience) 

 

Slide 11 (continued) 

The answer is ZERO…, yes zero…  

It is important to emphasise that internationalisation of a course does not depend on the nationality 

of the students (in other words, you can have a very internationally-minded course for an audience 

composed only of national students… Think of Internationalisation at home. The reverse is true, 

you can design a course with none or very little international flavour, even if your students come 

from all the parts of the world…).   

The conclusion is to warn participants of the ease and dangers of passport counting when assessing 

whether a course or programme is international. 

 

Slides 12-14 

They provide some questions that are asked when assessing whether a course/programme is 

international. It should not be thought of as a succession of compulsory questions, but as various 

perspectives from where to assess internationalisation. 

As such, they provide inspiration and food for thought on the multifaceted aspects of an 

international course.  

 

Slide 15  

It wraps up by providing classic mistakes that are commonly observed when reflecting with 

instructors on the difficulty of designing an international course. Here again, this is not a closed list, 

but food for thought and drawing attention to potential issues.  
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Slide 16 

It builds on slides 12-14 and provides a check list. It does NOT mean that the course must include 

these aspects; However, if it does not even include one of these items, it is unlikely to be 

considered a very international course. Again, participants are invited to exert caution and avoid a 

tick-the-box approach.  

 

Slides 18 to 24 follow the same logic applied to ERS. It starts by stimulating the discussion on 

common mistakes to avoid, the introduces the criteria, and presents some examples and 

recommendations that are discipline-related.  

 

Slide 18 introduces an important aspect related to ERS. They are linked at the institutional and 

course/programme levels. In other words, all institutions should have ERS-related provisions and 

also ensure that ERS are taken into account in the course/programme. However, the rest of the 

presentation focuses on the course aspects.  

 

Slide 20 presents common mistakes. It can be introduced by a face-to-face discussion or an online 

interaction, asking the participants to suggest (either on the chat or using a device like Slido (Slide 

19)). Note that these 3 mistakes are only examples, and they can be replaced with the participants’ 

suggestions.  

 

Slides 21-22 present the criteria and standards inspired by EQUIS. Other consistent standards can 

be found in AMBA or AACSB.  

 

Slides 23-24 present discipline-related examples. They can either be presented as such or asked 

from the participants. If time permits, it can be organised as a collective discussion, or as group 

work, grouping participants per discipline and asking to provide examples related to their topic.  

 

Slides 26-27 wrap up and present the key takeaways from the session.  

 

Evaluation 

• Collect feedback forms to assess participant satisfaction and areas for improvement. 

• Note the quality and depth of discussions during the session. 

 

Timing and organisation of the session 

The session is designed for a one-hour duration. It can be extended to 75 minutes at the presenter’s 

discretion by replacing the discussions with teamwork and reporting by each group to the audience. 

 

The following interactions are forecasted to stimulate discussion. 

Slide 5: warm-up discussion. 

5 minutes, as a general question to the audience, or using a word cloud or using the chat to gather 

answers.  
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There are no good or bad answers. This is a chance to explore the distinction between 

quality/excellence, voluntary/compulsory and process/result. 

 

Slide 9 and 10: question and quiz 

5 minutes: exploring common misconceptions about internationalisation. It is either done as a 

general discussion (face to face or Slido), or as an upfront presentation. In the latter case, a follow 

up can be done; asking the audience if they can think of other examples. 

 

Slide 10 serves to introduce the Internationalisation at home, as a complement or as an alternative 

to mobility.  

 

It is recommended to have a 3-minute wrap-up or opening to questions after slide 17, as it 

concludes the part on internationalisation. 

 

Slide 19 and 20: question and discussion 

They follow the same logic as slide 9. Same advice applies. 

 

Slides 23 and 24: presentation or group work 

Depending on timing and the presenter’s organisation, they can be delivered as a presentation of 

selected examples or used as group work. Participants can also work in small groups (either from 

the same or different disciplines) and be asked to find examples of how to take ERS into 

consideration in their courses and present them to the audience.  

5 minutes group work, followed by sharing with the rest of the audience and discussion.  
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Module 6: Contextualising the modules to the local, disciplinary contexts or 

education levels - instructions 

 

Purpose of the module 

This module responds to the need to contextualise and apply the knowledge based on the IBE-

ReGloMi project data acquired in the previous modules: 

• competencies, skills, attributes and Ilo’s 

• key principles of designing, implementing and evaluating innovative curricula, as well as good 

practice. 

It addresses the need for professors and lecturers to align business education with local and 

disciplinary contexts, ensuring a practical and responsive approach in response to changing 

educational landscapes. In the introduction, point clearly the module’s context and explain that 

participants will need to use the learning and competencies developed in the previous modules to be 

able to contextualize in their own context. Present the overview with the previous five modules and 

their ILOs 

 

Description of the module  

 

Introduction (5 minutes) 

The module's objectives with a focus on the importance of implementing the IBE-ReGloMi project's 

lessons in the educational contexts of participants and a clear remind of the five previous modules. 

 

Activity 1: Group session (40 minutes) 

You should set up two different groups of 5/6 participants. If you have more participants, you can 

try to multiply the setup and create groups by field. Use the setting of a World Café. 

 

Activity 1.1 

For each group, find a representative able to animate and write down the results. 

 

Group1: 

Provide them a poster or a copy of the graduate attributes and Ilo’s. Ask the first group: 

“How could you integrate the competences, skills, attributes and ILOs you have learned in the previous 5 

modules to your own context?” 

Group2: 

Provide them a poster or a copy of the Innovative Curriculum Design and Good practice examples. 

Ask the second group: “How could you apply to your own context the key principles of innovative 

curriculum design, implementation and evaluation, as well as the good practices you have learned in the 

previous 5 modules?” 
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Activity 1.2 

After 20 minutes, ask each participant to change group, but the representative should stay to explain 

briefly the results of the previous group. The new group will be asked to complete the results. As 

final point, the group will be asked to find some pragmatic implementations to their own context. 

 

Activity 2: Synthesis (10 minutes) 

Each representative will briefly report on the main points (shared vision), and emphasis on the 

pragmatic implementations. Report in the assignments the most relevant pragmatic implementations. 

 

Conclusion (5 minutes) 

Highlight the most important ideas, stress the value of real-world application, and suggest the next 

septs.  

 

Evaluation 

• Collect feedback forms to assess participant satisfaction and areas for improvement. 

• Note the quality and depth of discussions during the session. 
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Appendix A Module 1 Dialogue and alignment with business 

handout 

 

Task 1 - What abilities and skills do the students acquire from the collaboration between academia and 

businesses, considering the dimensions of the IBE-ReGloMi project? (icebreaker activity of 15 minutes) 

Note: Facilitators encourage participants to engage in interactive discussions, examining the role of 

academia-business partnerships in equipping students with relevant, real-world skills. Depending on 

the audience, during this discussion, the "talking stick" method can be employed, allowing each 

participant to speak in turn and then "pass the baton" to the next, ensuring everyone can contribute 

their thoughts without interruption. 

 

1. Introduction (3 minutes) 

Facilitator Instructions: 

• Briefly explain the importance of aligning education with industry needs. 

• Highlight how academia-business partnerships bridge theory and practice. 

• Emphasize that integrating business perspectives helps students gain relevant tools and 

insights for today’s job market. 

 

2. Group Discussion (10 minutes) 

Facilitator Instructions: 

• Encourage participants to share experiences and observations on skills students develop 

through collaborations. 

• Pose questions to prompt reflection on how these partnerships provide students with a 

competitive edge. 

Participant Notes: 

 

 

 

 

3. Recap (3 minutes) 

Facilitator Instructions: 

• Summarize key discussion points. 

• Reinforce how collaboration enriches education and prepares students for real-world 

challenges. 

• Display the slide summarizing the main benefits of academia-business partnerships. 

Participant Notes: 
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Task 2 - How do you involve businesses to enhance learning opportunities for students? (activity of 35 

minutes) 

Note: Facilitators should divide participants into small groups consisting of 4-5 members each. 

Depending on the preferences and dynamics of the group, facilitators may choose either group 

participants based on their teaching field to encourage specialization or intentionally create diverse 

teams to promote varied perspectives and approaches. 

 

1. Group Formation and Task Introduction (2 minutes) 

Facilitator Instructions: 

• Divide participants into small groups (4–5 members). 

• Introduce the main task: brainstorm and outline ideas for engaging with local businesses in 

the educational context. 

 

2. Group Brainstorming Session (17 minutes) 

Facilitator Instructions: 

• Allow groups to work collaboratively to develop ideas. 

• Circulate among groups to: offer guidance, answer questions and ensure discussions stay 

focused and productive. 

Participant Notes: 

 

 

 

 

3. Presentation and Discussion (15 minutes) 

Facilitator Instructions: 

• Have each group present their ideas to the larger group. 

• Facilitate open dialogue after each presentation by encouraging questions and constructive 

feedback. 

• Prompt participants to consider feasibility, effectiveness, and impact. 

• Use this session to refine and critically evaluate the proposed ideas. 

• Display the slide summarizing the main benefits of academia-business partnerships. 

 

Participant Notes: 
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Appendix B Module 2 Students as partners in education handout
 

WORKSHOP – STUDENTS AS PARTNERS IN EDUCATION 
 

 Methods of involvement of students Which specific attributes are 
developed by each of the 
proposed methods? * 

Reflect, if the proposed method can be introduced to your course 
and how?**  

Teaching methods  
What are the methods 
that can involve students 
in teaching? 
 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

 

• _____________________ 

• _____________________ 

• _____________________ 

• _____________________ 

• _____________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

 

Feedback/assessment 
methods 
What are the methods 
that can involve students 
in assessment of their 
progress? 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• _____________________ 

• _____________________ 

• _____________________ 

• _____________________ 

• _____________________ 

 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

 

Inspiration for students 
What methods/practices 
can inspire students and 
encourage them to 
study? 
 
  

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• _____________________ 

• _____________________ 

• _____________________ 

• _____________________ 

• _____________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

 

Continues improvement 
of the courses 
What methods can 
ensure that the courses 
continue to improve? 
 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• ___________________________________________ 

• _____________________ 

• _____________________ 

• _____________________ 

• _____________________ 

• _____________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

• _______________________________________________ 

* See the Model of the Graduate Profile; ** How the proposed method is applicable for courses you teach and how? 



 

 

Appendix C Module 3 Engaging academic staff in curriculum 

innovation handout 

 

 

Part 1: Your Own Views 

Think – Pair - Share – Discuss (20 minutes) 

o Individually: reflect on your personal view on the fifteen attributes for international business 

professionals  

 

 

 

 

 

 

 

o In pairs: share your reflections in pairs  

 

 

 

 

 

 

 

 

o Share in plenary one key thing from your reflection in pairs   
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o Discuss in plenary: How does your personal view  influence how you include the IBE-ReGloMi 

proficiencies and attributes in your teaching approach?   

 

 

 

 

 

 

 

 

Activity 2  Relevance of the Attributes in Hard Skills of IB 

Connect and Discuss (20 minutes) 

o Which of these attributes are currently integrated in your (hard skills) programme? How are 

you stimulating your students to connect these attributes with a business project or 

business needs? 

 

 

 

 

 

 

 

 

 

o Discussion in subgroups, noting main points on a  sheet   

 

 

 

 

 

 

 

 

o Plenary reporting and discussion   
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Appendix D Module 4 Designing innovative business education 

handout 

 

Task 1 – Write Intended Learning Outcomes (ILOs) 

 

Work in small groups of 3-4 people 

Write an Intended Learning Outcome (15 min) 

Write an objective of one of your courses as a well-phrased ILO using the presented 

structure. Include the IBE-ReGloMi graduate attributes.  

What _________________________________________________________

_________________________________________________________

___________________________ 

What should the students be 

able to do at the end of the 

course/program? 

By means of _________________________________________________________

_________________________________________________________

___________________________ 

By means of which theories, 

methods, activities, formulas, or 

models can the students achieve 

the “What”? 

What for _________________________________________________________

_________________________________________________________

___________________________ 

What should the students 

develop the competencies for 

described in the “What”? 
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Task 2: Check your ILOs against the given guidelines (10 min) 

 

IBE-ReGloMi Guidelines for Intended Learning Outcomes 

Heading of the guideline Short description 

Embedded Emphasizes the full incorporation of graduate attributes into 

the curriculum, making them an intrinsic part of disciplinary 

areas. 

Interconnected Emphasizes the integration of graduate attributes into the 

curriculum in a way that recognizes their relationships and 

synergies. 

Action-oriented & measurable Emphasizes observable and assessable behaviours in the ILOs, 

ensuring graduate attributes are appropriately assessed. 

Relevant to the business world Emphasizes the connection of ILOs to real-life business cases 

and professional settings. 

Value driven Emphasizes the values underpinning ILOs and their relevance in 

both professional and personal contexts. 

Contextualization Emphasizes different local and global contexts, perspectives, 

and their international and intercultural implications. 

 

Notes 

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

___________________________________________________________ 

 

Report in plenary session – lessons learned (5 min) 

Notes 

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________ 
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Appendix E Module 5 Course Design: Internationalisation, Ethics, 

Responsibility, and Accreditation handout 

 

1. What is an accreditation agency and how does it work? 

 

a) Discuss in groups: what words come to your mind when you think of accreditation? 

 

 

 

 

 

 

 

 

 

 

 

2. Quality provisions for an international course 

 

Discuss in groups:  

a) Which are the 3 top false ideas on internationalisation that come to your mind? 

a. …………………………………………………………………………………… 

b. …………………………………………………………………………………… 

c. …………………………………………………………………………………… 

b) What is the minimum percentage of international students to have your course 

accredited? 

a. 10% 

b. 20% 

c. 50% 

 

3. Quality provisions for embedding ERS 

 

Discuss in groups:  

c) Which are the 3 top false ideas on ERS that come to your mind? 

a. …………………………………………………………………………………… 

b. …………………………………………………………………………………… 

c. …………………………………………………………………………………… 
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Appendix F Module 6 Contextualising the modules to the local, 

disciplinary contexts or education levels handout 

 

Assignments Module 6: Contextualising the Modules to Local, Disciplinary Contexts, or Education 

Levels  

 

Report from the synthesis the most relevant pragmatic implementations: 

• ......... 

• ......... 

• .......... 

• .......... 
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Appendix G Outcomes WP 2 and 3 

 
IBE-ReGloMi Four-Dimensional Model 

 
 

 

IBE-ReGloMi Graduate Attributes 

 

Professional Development and Competences 

Disciplinary Business 

Competence 

The ability to evaluate and apply advanced business knowledge and 

skills related to a professional field or a discipline. 

Specific Business 

Expertise 

Advanced technical skills relevant to a chosen professional field or 

discipline, reflecting a deep understanding and mastery of its specific 

tools, methodologies, and technologies. 

Professionalism An employee's reliability, organizational skills, responsibility, and ability 

to manage time effectively in order to achieve agreed objectives, while 

aligning with the company's goals and stakeholders' interests. 

Critical Perspective and Reflexivity 

Open mindedness Open-Mindedness refers to being curious and receptive to different 

viewpoints without immediate judgement, to consider alternative 

approaches and explore alternative solutions. 

Positionality Positionality refers to values and ethics and how individuals position 

themselves in the world. It is about understanding and practicing 

ethical behavior and social responsibility in all business activities 

through transparent and accountable actions. 
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Analysis and 

interpretation 

Analysis and interpretation involve the capability to derive meaningful 

insights from complex situations, contributing to informed and data 

driven decision-making within a given professional context. 

Global Awareness Global awareness involves recognizing and understanding global trends 

and challenges, and the connections with evolving global business 

environments, cultural diversity, and international and national 

contexts. 

Adaptive Thinking and Resourcefulness 

Ways of thinking Ways of thinking refers the cognitive capability to solve problems 

presented in the complex and interdependent global (business) 

landscape. It includes critical thinking and analytical skills, systems 

thinking and creativity enabling a multidisciplinary approach to 

problem-solving and independent decision making. 

Self-efficacy Self-efficacy refers to the belief in the capability to reach  goals, a clear 

sense of purpose and a ‘can-do’ (business) attitude.  

Resilience  Resilience indicates the capability to handle setbacks and challenges, 

learning from failures and adapting to changing circumstances. 

Adaptation to 

Innovation in 

Technology 

Adaptation to innovation in technology refers to the capability  to 

embrace change and harness emerging technologies. Staying informed 

about, adapt to industry trends, and displaying a proactive approach to 

integrating emerging technologies into the professional toolkit. 

Continuous learning Continuous learning refers to a curious and inquisitive mindset and a 

motivation to continuously learn and adapt to changing (business) 

circumstances. Learn to learn, and filter information. 

Cross-Cultural Collaboration 

Global citizenship Global citizenship is understood as a mindset which fosters a sense of 

duty towards the well-being of the local and global community and 

promotes ethical and socially responsible behavior. 

Collaboration Collaboration includes understanding the importance of partnerships 

and working effectively with diverse individuals, teams, and 

organizations to achieve common goals inside and outside a company. 

Intercultural 

competence 

Intercultural competence entails not only working appropriately and 

effectively in a global business environment but also understanding and 

respecting different cultures. Ability to speak different languages. 
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IBE-ReGloMi  Systemic Context Specific Orientation of the Graduate Profiles  

 

Graduate Profiles 
Context specific 

orientation 
Emphasis attributes* 

Business Expert Graduate role with a local 

and regional focus or 

reach. 

Global awareness with a focus on regional 

implications of trends and developments. 

International 

Business Expert 

  

Graduate roles with clear 

international components 

or orientations. 

The dimension cross-cultural collaboration with 

a focus on maintaining business relationships; 

global awareness and their implications for 

business risks and opportunities. 

Sustainability 

Business Expert 

Graduate roles that focus 

on sustainability and green 

transitions (international 

and more local). 

Positionality with a focus ecological implications 

of business decisions; global awareness, global 

citizenship and collaboration to reduce ecological 

footprint. 

Social Impact 

Business Expert 

Graduate roles that focus 

on social innovation and 

entrepreneurship  

Positionality  with a focus on ensuring equity and 

social justice; ways of thinking with a focus on 

systems thinking. 

*All attributes are relevant, the emphasis lies in the one’s mentioned. 

 

 

IBE-ReGloMi Competency Profiles Starter roles  
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IBE-ReGloMi Guidelines for Intended Learning Outcomes 

 

 

 

IBE-ReGloMi Key Principles for Innovative Pedagogical Approaches  

 

Diagram 1. Key principles for innovative curriculum design, delivery, and assessment 
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IBE-ReGloMi Good Practice Examples 

 

Diagram 2. Good practice examples of innovative pedagogical approach 

 

 

 

 

The complete description of the key principles for innovative approaches and the 11 examples can 

by accessed in the results section of work package 3.   
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Invitation templates   

 

Template for the invitation to the IBE-ReGloMi in-house training  

Can be in English but also in the local language. 

 

Topic / or subject line  

Invitation dissemination workshop  Erasmus+ project Innovating Business Education for Responsible 

Global Minds   

 

Dear [ ...], 

 

The Erasmus+ project 'Innovating Business Education' aimed to equip graduates with future-oriented 

skills and competencies, addressing the needs expressed by companies for sustainable transitions 

and social entrepreneurship and innovation. The project developed a coherent approach on how 

these skills and competences can be embedded in teaching and learning. Our centre /institution / 

department [name] played an active role in this innovation project. 

You are kindly invited to participate in the dissemination workshop of this project. The workshop 

offers you the opportunity to engage with colleagues in an interactive discussion on the future 

oriented graduates attributes and engaging with companies, what this implies for intended learning 

outcomes and pedagogical approaches, and how you can apply this in your teaching.  

 

The workshop is planned across two days  [date – time – location] and [date – time – location]. The 

full programme for the two days is attached to this invitation. 

You can register for this workshop by [ ....]. Include the registration details. The workshop is co-

funded by the Erasmus+ programme.  

 

Template for the invitation to the IBE-ReGloMi pre-training survey 

Can be in English but also in the local language. 

 

Subject line email invitation to the Survey  

Invitation to participate in the IBE-ReGloMi pre-training survey.  

  

Dear Participant,  

  

Welcome to the survey for the local training of the Erasmus+ project, Innovating Business Education 

for Responsible Global Minds (IBE-ReGloMi). The purpose of this survey is to evaluate the quality of 

the local IBE-ReGloMi training and collect feedback for its improvement. The workshop is part of 

work package for 4 of the IBE-ReGloMi project.   

  

The survey consists of both a pre-training and post-training survey. This pre-training survey is 

divided into three parts:  
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Part 1 asks you to rate 15 competencies and skills identified within the IBE-ReGloMi project. You 

will assess how important these skills and competencies are for recent graduates entering today’s 

labour market, characterised by the need for green, social, and digital transitions of companies.  

Part 2 asks you to rate yourself on the intended learning outcomes of the training programme.  

Part 2 concludes four questions about your personal profile and three short open-ended 

questions.  

  

Completing the pre-training survey will take approximately 10 minutes, and we kindly ask you to 

complete it before the start of the training. Immediately after the event, we will invite you to 

complete a post-training survey to follow up on your experience and outcomes. You are kindly 

asked to complete this post survey within 14 days after the training  

  

To ensure confidentiality, each participant will receive a personal identification number in a separate 

email. Your personal ID number is  ..... Please use this number at the start of both the pre- and 

post-training surveys to help us track responses while maintaining your anonymity. The pre-

workshop survey can be accessed via this link.  

  

We hope you enjoy the training !  

  

The IBE-ReGloMi Work package 4 team      

  

The results of the survey will be shared at the closing conference of the project on the 11 and 12th 

of June 2025 in Maastricht.  More information on the conference and how to register can be found 

at https://ibe-reglomi.eu/final-conference/   

  

You are welcome to direct any additional comments to ibereglomi@zuyd.nl  

 

Template for the invitation to the post-training survey 

 

Subject line email invitation to the Survey  

Invitation to participate in the IBE-ReGloMi post-training survey.  

  

Dear Participant,  

  

https://response.questback.com/dynamic/zuyd/tqy3it7lvd/answer?sid=vDWP6zPcp8
https://ibe-reglomi.eu/final-conference/
mailto:ibereglomi@zuyd.nl
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Thank you for participating in the institutional training of the Erasmus+ project, Innovating Business 

Education for Responsible Global Minds (IBE-ReGloMi). We hope you enjoyed the event.  We would 

appreciate if you now could complete the post-training survey to follow up on your experience and 

outcomes. The purpose of this survey is to evaluate the quality of the institutional IBE-

ReGloMi training and collect feedback for its improvement. The workshop is part of work package 

for 4 of the IBE-ReGloMi project.   

  

The survey consists of both a pre-training and post-training survey. This post-training survey is 

divided into three parts:  

Part 1 asks you to rate 15 competencies and skills identified within the IBE-ReGloMi project. You 

will assess how important these skills and competencies are for recent graduates entering today’s 

labour market, characterised by the need for green, social, and digital transitions of companies.  

Part 2 asks you to rate yourself on the intended learning outcomes of the training programme.  

Part 3 concludes with three short open-ended questions.  

  

Completing the post-training survey will take approximately 10 minutes, and we kindly ask you to 

complete this post survey within 14 days after the training  

  

To ensure confidentiality, each participant will receive a personal identification number in a separate 

email. Your personal ID number is  ..... Please use this number at the start of both the pre- and 

post-training surveys to help us track responses while maintaining your anonymity. The pre-

workshop survey can be  accessed via this link.  

  

We hope you enjoyed the training !  

  

The IBE-ReGloMi Work package 4 team     

  

 

The results of the survey will be shared at the closing conference of the project on the 11 and 12th 

of June 2025 in Maastricht for which you are warmly invited.  More information on the conference 

and how to register can be found at https://ibe-reglomi.eu/final-conference/   

  

You are welcome to direct any additional comments to ibereglomi@zuyd.nl  

  

https://response.questback.com/zuyd/bmcdrlityd
https://ibe-reglomi.eu/final-conference/
mailto:ibereglomi@zuyd.nl


 

  

Pre- and post-CPD surveys 

 

IBE-ReGloMi institutional pre-survey (1)  

1) Please add your personal code here. This four-digit code has been sent to you in the invitation email from your institutional 

organisers. 

      

 

PART 1  Within the IBE-ReGloMi project we explored which key elements should be part of the profile of recent  business graduates. We identified 15 

transversal competences and skills that seem relevant for today’s labour market. In this project these are referred to as IBE-ReGloMi graduate 

attributes. Skills refer to more to basic, predefined, or routine procedures, while competences are broader than skills, and refer to proven abilities in new 

and complex situations and/or in the face of unforeseen challenges or issues (ESCO working group, 2021). 

 

Within the various modules of the institutional training reference will be made to the IBE-ReGloMi attributes. Therefore we introduce them here to you 

already.  

 

2) In your opinion, how important are these competences and skills for recent graduates entering today's labour market? 

 1 very 

unimportant 

2 

unimportant  

3 somewhat 

unimportant 

4 

neutral 

5 

somewhat 

important 

6 

important  

7 very 

important  

1. Disciplinary Business Competence: the ability to evaluate and 

apply advanced business knowledge and skills related to a 

professional field or a discipline.  

                     

2. Specific Business Expertise: advanced technical skills relevant to a 

chosen professional field or discipline, reflecting a deep                      



 

  

 1 very 

unimportant 

2 

unimportant  

3 somewhat 

unimportant 

4 

neutral 

5 

somewhat 

important 

6 

important  

7 very 

important  

understanding and mastery of its specific tools, methodologies, and 

technologies. 

3. Professionalism: an employee's reliability, organizational skills, 

responsibility, and ability to manage time effectively to achieve 

agreed objectives, while aligning with the company's goals and 

stakeholders' interests.  

                     

4. Open-Mindedness: being curious and receptive to different 

viewpoints without immediate judgements, while considering 

alternative approaches and solutions.  
                     

5. Positionality: an individual's identity, values, and experiences, and 

how these factors influence the way in which they perceive and 

engage with ethical, ecological, and social issues.  

                     

6. Analysis and interpretation: the ability to derive meaningful 

insights from complex issues, contributing to informed and data 

driven decision-making within a given professional context.  

                     

7. Global awareness: recognizing and understanding global trends 

and challenges, and their connections with evolving global business 

environments, cultural diversity, and international and national 

contexts.  

                     

8. Ways of thinking: the cognitive ability to solve problems 

represented in a complex and interdependent global (business) 

landscape. It includes critical thinking and analytical skills, systems 

                     



 

  

 1 very 

unimportant 

2 

unimportant  

3 somewhat 

unimportant 

4 

neutral 

5 

somewhat 

important 

6 

important  

7 very 

important  

thinking and creativity enabling a multidisciplinary approach to 

problem-solving and independent decision making. 

9. Self-efficacy: the belief in the own ability to reach goals, a clear 

sense of purpose and a ‘can-do’ (business) attitude.                       

10. Resilience: the ability to handle setbacks and challenges, to learn 

from failures and to adapt to changing circumstances.                       

11. Adaptation to innovation in technology: the ability to embrace 

emerging technologies. Staying informed about, adapt to industry 

trends, and displaying a proactive approach to integrating emerging 

technologies into the professional toolkit.  

                     

12. Continuous learning: a curious mindset and intrinsic motivation 

to keep learning and adapt to changing (business) circumstances, 

including the ability to effectively filter information.  
                     

13. Global citizenship: a mindset which fosters a sense of duty 

towards the well-being of the local and global community and 

promotes ethical and socially responsible behaviour.  

                     

14. Collaboration: understanding the importance of partnerships 

and working effectively with diverse individuals, teams, and 

organizations where each can achieve their own or their company's 

goals to some degree .  

                     

15. Intercultural competence: the ability to work appropriately and 

effectively in a global (business) environment, leveraging                      



 

  

 1 very 

unimportant 

2 

unimportant  

3 somewhat 

unimportant 

4 

neutral 

5 

somewhat 

important 

6 

important  

7 very 

important  

commonalities while respecting differences. It also includes the 

capability to communicate effectively in a multilingual context.  

 

 

PART 2 : The intended learning outcomes (ILOs) of the IBE-ReGloMi in-house programme. 

3) Please rate your capability regarding the ILOs for module 1: "Dialogue and Alignment with Businesses" 

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can initiate and sustain meaningful dialogues with industry representatives to align 

educational goals with the evolving needs (trends) of the business sector.                      

I can identify collaborative learning opportunities that foster relationships 

benefiting both academia and the business community.                      

 

4) Please rate your capability regarding the ILOs for module 2: "Students as partners in education"  

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can explain how student involvement in educational decision-making enhances 

their learning experience.                      



 

  

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can identify effective methods for integrating student input into curriculum 

development and teaching practices.                      

I can reflect on current teaching practices and adapt these to involve students as 

partners in the learning process.                      

 

5) Please rate your capability regarding the ILOs for module 3: "Engaging academic staff in curriculum innovation"  

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can explain the connection between traditional business domains and the IBE-

ReGloMi attributes, model, and profiles.                      

I can develop innovative ideas for embedding IBE-ReGloMi attributes in teaching 

and learning                      

I can reflect on my positionality in relation to IBE-ReGloMi attributes within the 

international business domain(s) and how this influences what and how I teach or 

coach students. 

                     

 

 

 

 

 



 

  

6) Please rate your capability regarding the ILOs for module 4: "Designing and delivering innovative business education"  

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can write intended learning outcomes derived from a graduate profile.                      

I can select target-oriented effective teaching and learning methods and explain 

their decisions.                      

 

7) Please rate your capability regarding the ILOs for module 5: International Course Design: Ethics, Responsibility, and Accreditation  

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can explain the multidimensional nature of an international course and apply 

practical recommendations for course design and delivery.                       

I can explain the importance of ethics and social responsibility in course design and 

delivery.                       

I can explain how international accreditation agencies assess these aspects and how 

to incorporate them in accreditation procedures.                      

 

 

 

 

 



 

  

8) Please rate your capability regarding the ILOs for module 6: "Contextualizing the IBE-ReGloMi outcomes to local, disciplinary 

contexts or education levels  

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can explain the linkages between the outcomes of the IBE-REGLOMI project and 

my own teaching contexts, demonstrating a comprehensive understanding of key 

concepts and the holistic approach promoted by the project. 
                     

I can identify opportunities for applying innovative teaching methods in my own 

context to maximize the impact of business alignment, student partnership, and 

innovative educational design. 

                     

 

 

Part 3: This part consists of some questions related to you.  

 

9) Please share three to four personal values and beliefs that in your opinion are important for today's business world 

Personal value/belief:       

Personal value/belief:       

Personal value/belief:       

Personal value/belief:       

 

10) The list below includes some values and beliefs inspired by the Global Compact and the Principles of Responsible Management 

Education (PRME). Please rank these items according to their importance for today's business environment. 

 1 2 3 4 5 6 7 8 9 10 

Integrity                                



 

  

 1 2 3 4 5 6 7 8 9 10 

Transparency                               

Ethical decision making                               

Inclusivity                               

Respecting (culturally) different perspectives                               

Evidence based problem solving                               

Social justice                                

Ecological sensitive business practices                               

Well-being of a broad range of stakeholders                                

Responsible business growth                                

 

11) Which business discipline do you affiliate most with? 

  Marketing 

  Finance 

  Supply Chain Management 

  Operations Management 

  Human Resources 

  Management 

  Entrepreneurship 

  Information Systems (IS)/Technology Management: 

  Other       

 



 

  

12) How many years have you  been involved in 

 < 1 

year 

Between 

1 and 5 

years 

Between 

6 and 10 

years 

> 10 

years 

Teaching in higher education?             

Research             

Business and industry             

 

13) How would you describe your international experience? You can select multiple options. 

I have worked and lived abroad  

I have studied abroad leading to a degree 

I have participated in a student exchange abroad  

I have participated in staff exchange abroad 

I have been engaged in international research project(s) 

I have participated in international conference(s) 

I teach / have taught in an international classroom  

I teach / have taught in a second or third foreign language 

 

14) Please share your expectations regarding  the IBE-ReGloMi Train-the-Trainer programme  

      

Created with Questback Experience Management 

Free trial - create a survey with Questback 

  

https://www.questback.com/
https://www.questback.com/#show-mql


 

  

IBE-ReGloMi train-the-trainer survey (post event)  

1) Please add your personal code here. This four-digit code has been sent to you in the welcome email from ibereglomi@zuyd.nl  

      

PART 1  Within the IBE-ReGloMi project we explored which key elements should be part of the profile of recent  business graduates. We identified 15 

transversal competences and skills that seem relevant for today’s labour market. In this project these are referred to as IBE-ReGloMi graduate 

attributes. Skills refer to more to basic, predefined, or routine procedures, while competences are broader than skills, and refer to proven abilities in new 

and complex situations and/or in the face of unforeseen challenges or issues (ESCO working group, 2021).  

 

2) In your opinion, how important are these competences and skills for recent graduates entering today's labour market? 

 1 very 

unimportant 

2 

unimportant  

3 somewhat 

unimportant 

4 

neutral 

5 

somewhat 

important 

6 

important  

7 very 

important  

1. Disciplinary Business Competence: the ability to evaluate and 

apply advanced business knowledge and skills related to a 

professional field or a discipline.  

                     

2. Specific Business Expertise: advanced technical skills relevant to a 

chosen professional field or discipline, reflecting a deep 

understanding and mastery of its specific tools, methodologies, and 

technologies. 

                     

3. Professionalism: an employee's reliability, organizational skills, 

responsibility, and ability to manage time effectively to achieve 

agreed objectives, while aligning with the company's goals and 

stakeholders' interests.  

                     



 

  

 1 very 

unimportant 

2 

unimportant  

3 somewhat 

unimportant 

4 

neutral 

5 

somewhat 

important 

6 

important  

7 very 

important  

4. Open-Mindedness: being curious and receptive to different 

viewpoints without immediate judgements, while considering 

alternative approaches and solutions.  

                     

5. Positionality: an individual's identity, values, and experiences, and 

how these factors influence the way in which they perceive and 

engage with ethical, ecological, and social issues.  

                     

6. Analysis and interpretation: the ability to derive meaningful 

insights from complex issues, contributing to informed and data 

driven decision-making within a given professional context.  
                     

7. Global awareness: recognizing and understanding global trends 

and challenges, and their connections with evolving global business 

environments, cultural diversity, and international and national 

contexts.  

                     

8. Ways of thinking: the cognitive ability to solve problems 

represented in a complex and interdependent global (business) 

landscape. It includes critical thinking and analytical skills, systems 

thinking and creativity enabling a multidisciplinary approach to 

problem-solving and independent decision making. 

                     

9. Self-efficacy: the belief in the own ability to reach goals, a clear 

sense of purpose and a ‘can-do’ (business) attitude.                       

10. Resilience: the ability to handle setbacks and challenges, to learn 

from failures and to adapt to changing circumstances.                       



 

  

 1 very 

unimportant 

2 

unimportant  

3 somewhat 

unimportant 

4 

neutral 

5 

somewhat 

important 

6 

important  

7 very 

important  

11. Adaptation to innovation in technology: the ability to embrace 

emerging technologies. Staying informed about, adapt to industry 

trends, and displaying a proactive approach to integrating emerging 

technologies into the professional toolkit.  

                     

12. Continuous learning: a curious mindset and intrinsic motivation 

to keep learning and adapt to changing (business) circumstances, 

including the ability to effectively filter information.  

                     

13. Global citizenship: a mindset which fosters a sense of duty 

towards the well-being of the local and global community and 

promotes ethical and socially responsible behaviour.  

                     

14. Collaboration: understanding the importance of partnerships 

and working effectively with diverse individuals, teams, and 

organizations where each can achieve their own or their company's 

goals to some degree .  

                     

15. Intercultural competence: the ability to work appropriately and 

effectively in a global (business) environment, leveraging 

commonalities while respecting differences. It also includes the 

capability to communicate effectively in a multilingual context.  

                     

 

 

 

 

 



 

  

 

PART 2 : The intended learning outcomes (ILOs) of the IBE-ReGloMi Train-the-Trainer programme. 

 

3) Please rate your capability regarding the ILOs for module 1: "Dialogue and Alignment with Businesses" 

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can initiate and sustain meaningful dialogues with industry representatives to align 

educational goals with the evolving needs (trends) of the business sector.                      

I can identify collaborative learning opportunities that foster relationships 

benefiting both academia and the business community.                      

 

4) Please rate your capability regarding the ILOs for module 2: "Students as partners in education"  

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can explain how student involvement in educational decision-making enhances 

their learning experience.                      

I can identify effective methods for integrating student input into curriculum 

development and teaching practices.                      

I can reflect on current teaching practices and adapt these to involve students as 

partners in the learning process.                      

 

 



 

  

5) Please rate your capability regarding the ILOs for module 3: "Engaging academic staff in curriculum innovation"  

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can explain the connection between traditional business domains and the IBE-

ReGloMi attributes, model, and profiles.                      

I can develop innovative ideas for embedding IBE-ReGloMi attributes in teaching 

and learning                      

I can reflect on my positionality in relation to IBE-ReGloMi attributes within the 

international business domain(s) and how this influences what and how I teach or 

coach students. 

                     

 

6) Please rate your capability regarding the ILOs for module 4: "Designing and delivering innovative business education"  

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can write intended learning outcomes derived from a graduate profile.                      

I can select target-oriented effective teaching and learning methods and explain 

their decisions.                      

 

 

 

 

 



 

  

7) Please rate your capability regarding the ILOs for module 5: International Course Design: Ethics, Responsibility, and Accreditation  

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can explain the multidimensional nature of an international course and apply 

practical recommendations for course design and delivery.                       

I can explain the importance of ethics and social responsibility in course design and 

delivery.                       

I can explain how international accreditation agencies assess these aspects and how 

to incorporate them in accreditation procedures.                      

 

8) Please rate your capability regarding the ILOs for module 6: Contextualizing the IBE-ReGloMi outcomes to local, disciplinary 

contexts or education levels 

 

1 

Strongly 

disagree 

2 

Disagree 

3 

Somewhat 

disagree 

4 

Neutral 

5 

Somewhat 

agree 

6 

Agree 

7 

Strongly 

agree 

I can explain the linkages between the outcomes of the IBREGLOMI project and 

my own teaching contexts, demonstrating a comprehensive understanding of key 

concepts and the holistic approach promoted by the project. 

                     

I can identify opportunities for applying innovative teaching methods in my own 

context to maximize the impact of business alignment, student partnership, and 

innovative educational design. 

                     

 

 

 



 

  

Part 3: This part consists of some questions related to you.  

9) Please share three to four ideas that in your opinion are important to stimulate student development in the IBE-ReGloMi 

graduate attributes.. 

Idea 1       

Idea 2       

Idea 3       

Idea 4       

 

10) The list below includes different aspects of the role of lecturer . Please rank these items  according to their importance for 

student learning. 

 1 2 3 4 5 6 7 

Share my disciplinary expertise                       

Ensure different student perspectives are included in classroom discussion                      

Guide students' personal development towards responsible global minds                      

Guide students' professional development                       

Ensure the professional standards of my subject area                      

Guide students in how to learn                      

Guide students to take the responsibility for their own learning                      

 

11) How prepared do you feel to deliver the IBE-ReGloMi training at  your institution 

Well prepared 

Well prepared, just need to familiarize myself with all materials 

Prepared, but need further preparation with the own in-house team 



 

  

Prepared, but need one further joint online session for a recap  

I need one or more further joint online sessions for more in-depth discussion 

Other       

 

12) Is there anything else you need to deliver the training at your home institution? 

      

 

13) Please share your suggestions for improvement of  the IBE-ReGloMi training programme  

      

Created with Questback Experience Management 

Free trial - create a survey with Questback 

https://www.questback.com/
https://www.questback.com/#show-mql
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